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Randolph Township Schools 

 
Mission Statement 

 
We commit to inspiring and empowering all students in Randolph schools 
to reach their full potential as unique, responsible and educated members 

of a global society. 
 
 

 
Randolph Township Schools 
Affirmative Action Statement 

 
Equality and Equity in Curriculum 

 
 
The Randolph Township School district ensures that the district’s curriculum and instruction are aligned to the state’s standards.  The curriculum 
provides equity in instruction, educational programs and provides all students the opportunity to interact positively with others regardless of race, 
creed, color, national origin, ancestry, age, marital status, affectional or sexual orientation, gender, religion, disability or socioeconomic status.   
 

N.J.A.C. 6A:7-1.7(b): Section 504, Rehabilitation Act of 1973; N.J.S.A. 10:5; Title IX, Education Amendments of 1972 
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RANDOLPH TOWNSHIP BOARD OF EDUCATION 
EDUCATIONAL GOALS 

VALUES IN EDUCATION 
 

 
The statements represent the beliefs and values regarding our educational system.  Education is the key to self-actualization, which is realized 
through achievement and self-respect.  We believe our entire system must not only represent these values, but also demonstrate them in all that we do 
as a school system. 
 
We believe: 

• The needs of the child come first 
• Mutual respect and trust are the cornerstones of a learning community 
• The learning community consists of students, educators, parents, administrators, educational support personnel, the community and Board of 

Education members 
• A successful learning community communicates honestly and openly in a non-threatening environment 
• Members of our learning community have different needs at different times.  There is openness to the challenge of meeting those needs in 

professional and supportive ways 
• Assessment of professionals (i.e., educators, administrators and educational support personnel) is a dynamic process that requires review and 

revision based on evolving research, practices and experiences 
• Development of desired capabilities comes in stages and is achieved through hard work, reflection and ongoing growth 
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Randolph Township Schools 
Department of World Languages 

World Language IIIA 
 

Introduction 
 
“All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret spoken 
and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures. 
Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 
participate in home and global communities.” (New Jersey World Language Standards) 
 
The Randolph Department of World Languages believes that the acquisition of a second language is an indispensable attribute of an educated person. 
We offer a multifaceted, comprehensive language program. The goal of the World Language department is to develop students’ communicative skills 
with grammar and vocabulary being taught in context rather than in isolation. In order to enrich and broaden students’ communicative skills, 
instruction will not be limited to the written curriculum, but student needs and inquiry will be addressed on an ongoing basis as well.  The curriculum 
encompasses interpersonal, interpretive, and presentational communication while emphasizing the interrelationship between the language and its 
respective culture.  Moreover, multiple language acquisition enables the individual to reflect upon and gain insight into the student's own language 
and culture.   
 
The World Language IIIA curriculum is designed for those students who continue to demonstrate an aptitude and performance in the development of 
the major language skills. Emphasis will be placed on the development of communicative proficiency through interpretive, interpersonal and 
presentational activities. Vocabulary and grammar concepts will be taught in context through listening, speaking, reading and writing activities in the 
target language. 
 
The World Language IIIA curriculum presents students with the opportunity to explore the topics of Travel, Nature & Environment, City Life, 
Workplace and Careers as well as the Arts. Through this exploration, students will build upon their knowledge of the target language and become 
more culturally and linguistically proficient.  Students in World Language IIIA are at the Intermediate-Low proficiency levels in French and/or 
Spanish.   
 
The prerequisite for World Language IIIA is the successful completion of World Language IIA. 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Curriculum Pacing Chart 

World Language IIIA 
 
 
 

SUGGESTED TIME 
ALLOTMENT UNIT NUMBER CONTENT - UNIT OF STUDY 

4 weeks I Summer Vacation Activities  
8 weeks II City Life  
8 weeks III Nature & Environment  
8 weeks IV Workplace & Careers 

            8 weeks V The Arts 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT I: Summer Vacation 
 
 

 
STANDARDS / GOALS: 
The Intermediate-Low language learner 
understands and communicates at the sentence 
level and can use simple sentences 
independently. 
 
Interpretive 
7.1.IL.A.1  Identify the main idea and most 
supporting details contained in culturally 
authentic materials using electronic information 
and other sources related to targeted themes. 
 
7.1.IL.A.2 Demonstrate comprehension of oral 
and written instructions connected to daily 
activities through appropriate responses. 
 
7.1.IL.A.3 Compare and contrast the use of 
verbal and non-verbal etiquette (i.e., the use of 
gestures, intonation, and cultural practices) in 
the target culture(s) and in one’s own culture. 
 
7.1.IL.A.4 Use the target language to describe 
people, places, objects, and daily activities 
learned about through oral or written 
descriptions. 
 
7.1.IL.A.5 Demonstrate comprehension of 
conversations and written information on a 
variety of topics. 
 
7.1.IL.A.7 Infer the meaning of a few 
unfamiliar words in some new contexts. 
 
Interpersonal 
7.1.IL.B.1 Use digital tools to participate in 
short conversations and to exchange 
information related to targeted themes. 
 
7.1.IL.B.2  Give and follow a series of oral and 
written directions, commands, and requests for 
participating in age- and level-appropriate 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

Cultures around the world place different amounts of value on 
vacations.  Vacationing relieves stress, makes people happy and 
contributes to a healthier life. 

• Why might it be important for people to take 
time off from work and school to take a 
vacation? 

Not all people are able to travel on vacation. When and where 
people travel for vacation varies and is contingent on many 
factors including geography, culture, values and economics. 

• How does where I live and how I live impact 
my vacation travel? 

 
KNOWLEDGE 

 

  
SKILLS 

Students will know: 
 
Vocabulary pertaining to travel and vacation, names of countries 
and vacation destinations. 
 
 
 
 
Appropriate structures to express past events.  
 
 
 
 
Basic information about lodging, hotels, accommodations and 
leisure activities. 
 
 
Vocabulary related to transition words. 
 
 
 
Vocabulary related to expressions of time, e.g. last week, this 

Students will be able to:  
 
Listen to a story about a summer vacation and be able 
to answer circling questions about the story they hear. 
 
Read a short story about a trip and answer 
comprehension questions about what they read. 
 
Ask classmates about what they did over the summer. 
 
Describe their summer vacation experiences to a few 
classmates in small groups. 
 
Hold a conversation with someone about a past 
vacation and discuss where they stayed and what they 
did. 
 
Sequence a series of images relating to a vacation in 
chronological order and create a story to match those 
events.  
 
Write a postcard or a social media post about their 
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classroom and cultural activities. 
 
7.1.IL.B.3 Use appropriate gestures, intonation, 
and common idiomatic expressions of the target 
culture(s)/language in familiar situations. 
 
 7.1.IL.B.4 Ask and respond to factual and 
interpretive questions of a personal nature or on 
school-related topics. 
 
7.1.IL.B.5 Engage in short conversations about 
personal experiences or events and/or topics 
studied in other content areas. 
 
Presentational  
7.1.IL.C.1  Use knowledge about cultural 
products and cultural practices to create a 
multimedia-rich presentation on targeted themes 
to be shared virtually with a target language  
audience. 
 
 7.1.IL.C.2 Present student-created and/or 
authentic short plays, skits, poems, songs, 
stories, or reports. 
 
7.1.IL.C.3 Use language creatively to respond 
in writing to a variety of oral or visual prompts. 
 
7.1.IL.C.4 Compare and contrast age- and level-
appropriate culturally authentic materials orally 
and in writing. 
 
7.1.IL.C.5  Explain the cultural perspective 
associated with a few cultural products and 
cultural practices from the target culture (s) and 
one’s own culture.     
 
Technology Standards: 
8.1.2.A.2 Create a document using a word 
processing application. 
 
8.1.P.C.1 Collaborate with peers by 
participating in interactive digital games or 
activities. 
 
8.1.P.E.1 Use the Internet to explore and 
investigate questions with a teacher’s support. 

past summer, two years ago. 
 
Appropriate structures needed to ask and answer open-ended 
questions. 
 
 
 
 
 
Vocabulary related to common vacation items, i.e. suitcase, 
ticket, passport. 
 
 
Using previous knowledge about a familiar topic will help them 
to better understand a reading selection or a listening passage. 
 
 
 
 
 
 
 
 
 
Vocabulary: 
Travel arrangements, past vacations with family, vacation 
activities, past tense indicators 

vacation. 
 
Poll their classmates to find out how long each 
vacation lasted, how many students left home, left the 
state and left the country. 
 
Create a chart showing the places visited and 
duration of vacations. 
 
Observe an infographic about items needed for 
vacationing and determine which items they would 
bring on a vacation.  
 
Read authentic descriptions of vacation destinations 
in target language and complete online or teacher 
made activities based on readings. 
 
Compare and contrast class data with the typical 
vacation taken by Americans as well as people from 
the target culture. 
 
Surmise what the differences in the data on vacations 
say about the different cultures being looked at. 
 
Read, listen to or view an authentic text/video and 
show understanding of the main idea. 
 
 
 

 ASSESSMENT EVIDENCE:  Students will show their learning by: 
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• Listening to an authentic audio and/or visual media and summarizing the content. (interpretive listening) 
• Creating and recording a dialogue aligned to a vacation experience.  (interpersonal) 
• Performing a skit of a student-prepared dialogue involving a travel experience. (presentational speaking & writing) 

 
KEY LEARNING EVENTS AND INSTRUCTION: 

• Teaching Proficiency through Reading and Storytelling (TPRS) 
• Total Physical Response (TPR) 
• Circling question technique 
• Authentic readings 
• Listening activities 
• Research popular vacation destinations in a target language country  
• Group-work 
• Class discussions 
• Presentations 
• Self-assessment/peer assessment  
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT I: Summer Vacation 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
 4 Weeks 

 

 
Unit I: Summer Vacations 

• Travel arrangements  
• Destinations  
• Travel Activities  
• Accommodations 

 
 
 
 

French Resources 
 
https://m3a.vhlcentral.com/instructor/contents/72?display_lesson=249&start_
unit=6&toc_location=75590  
 
https://m3a.vhlcentral.com/instructor/contents/72?display_lesson=250&start_
unit=6&toc_location=75775  
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=258&start_
unit=2&toc_location=75876  (reading & activities) 
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=260&start_
unit=3&toc_location=75913 (reading & activities) 
 
http://www.1jour1actu.com/insolite/elea-te-souhaite-un-bel-ete-92425/  
http://www.1jour1actu.com/france/le_prix_des_grandes_vacances/ (Lecture) 
 
http://www.1jour1actu.com/france/tu_pars_ou_tu_reviens_/ (Lecture) 
 
http://www.1jour1actu.com/planete/la-voiture-de-l2019avenir-sera-ecolo/ 
(Lecture) 
 
https://www.youtube.com/watch?v=8LNK2o9GFvg (Excursion en montagne) 
 
https://www.youtube.com/watch?v=8fRu7GTVpng ( Les vacances au soleil 
 
http://www.1jour1actu.com/insolite/train-futur/ (Lecture: Train mégarapide) 
 
http://www.1jour1actu.com/insolite/bientot-un-avion-transparent-visite-
guidee-du-%C2%AB-concept-plane-%C2%BB/ (Lecture: L’avion du future) 

https://m3a.vhlcentral.com/instructor/contents/72?display_lesson=249&start_unit=6&toc_location=75590
https://m3a.vhlcentral.com/instructor/contents/72?display_lesson=249&start_unit=6&toc_location=75590
https://m3a.vhlcentral.com/instructor/contents/72?display_lesson=250&start_unit=6&toc_location=75775
https://m3a.vhlcentral.com/instructor/contents/72?display_lesson=250&start_unit=6&toc_location=75775
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=258&start_unit=2&toc_location=75876
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=258&start_unit=2&toc_location=75876
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=260&start_unit=3&toc_location=75913
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=260&start_unit=3&toc_location=75913
http://www.1jour1actu.com/insolite/elea-te-souhaite-un-bel-ete-92425/
http://www.1jour1actu.com/france/le_prix_des_grandes_vacances/
http://www.1jour1actu.com/france/tu_pars_ou_tu_reviens_/
http://www.1jour1actu.com/planete/la-voiture-de-l2019avenir-sera-ecolo/
https://www.youtube.com/watch?v=8LNK2o9GFvg
https://www.youtube.com/watch?v=8fRu7GTVpng
http://www.1jour1actu.com/insolite/train-futur/
http://www.1jour1actu.com/insolite/bientot-un-avion-transparent-visite-guidee-du-%25C2%25AB-concept-plane-%25C2%25BB/
http://www.1jour1actu.com/insolite/bientot-un-avion-transparent-visite-guidee-du-%25C2%25AB-concept-plane-%25C2%25BB/
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Spanish Resources: 
 
https://m3a.vhlcentral.com/sections/0/activities/7116?popup=1 
(Vocabulary Tutorial: Travel) 
 
https://m3a.vhlcentral.com/sections/0/activities/7117?popup=1  
(Vocabulary Tutorial: Hotels) 
 
https://m3a.vhlcentral.com/sections/0/activities/23086?popup=1 
(Descubre2-Vocabulary Tutorial: Cars) 
 
https://m3a.vhlcentral.com/sections/0/activities/7321?popup=1 
(Descubre2-Listening practice: En la gasolinera) 
 
http://www.dmv.org/international-driver-permits.php 
(International Driver’s permit) 
 
http://www.autoeurope.com/roadsigns/ 
(European Road Signs-II) 
 
http://www.renfe.com/index.html 
(RENFE: Train Travel in Spain Website) 
 
http://www.elhuevodechocolate.com/parques/parque1.htm 
(Parks with themes in Spanish Speaking countries) 
 
http://www.vistaprint.es/gallery/IBIATAIBAAAAAAA=/folletos/agencias-de-
viajes.aspx?couponAutoload=1&GP=8%2f2%2f2016+12%3a49%3a39+PM
&GPS=4029387285&GNF=0 (Travel Brochure Design/ Spanish) 
 
http://eduteach.es/videos/episodios-espanol/11-tiempo-vacaciones.html 
 
https://www.pinterest.com/pin/456833955942170736/  

https://m3a.vhlcentral.com/sections/0/activities/7116?popup=1
https://m3a.vhlcentral.com/sections/0/activities/7117?popup=1
https://m3a.vhlcentral.com/sections/0/activities/23086?popup=1
https://m3a.vhlcentral.com/sections/0/activities/7321?popup=1
http://www.dmv.org/international-driver-permits.php
http://www.autoeurope.com/roadsigns/
http://www.renfe.com/index.html
http://www.elhuevodechocolate.com/parques/parque1.htm
http://www.vistaprint.es/gallery/IBIATAIBAAAAAAA=/folletos/agencias-de-viajes.aspx?couponAutoload=1&GP=8%2f2%2f2016+12%3a49%3a39+PM&GPS=4029387285&GNF=0
http://www.vistaprint.es/gallery/IBIATAIBAAAAAAA=/folletos/agencias-de-viajes.aspx?couponAutoload=1&GP=8%2f2%2f2016+12%3a49%3a39+PM&GPS=4029387285&GNF=0
http://www.vistaprint.es/gallery/IBIATAIBAAAAAAA=/folletos/agencias-de-viajes.aspx?couponAutoload=1&GP=8%2f2%2f2016+12%3a49%3a39+PM&GPS=4029387285&GNF=0
http://eduteach.es/videos/episodios-espanol/11-tiempo-vacaciones.html
https://www.pinterest.com/pin/456833955942170736/
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT II: City Life 
 

 
STANDARDS / GOALS: 
The Intermediate-Low language learner 
understands and communicates at the sentence 
level and can use simple sentences 
independently. 
 
Interpretive 
7.1.IL.A.1  Identify the main idea and most 
supporting details contained in culturally 
authentic materials using electronic information 
and other sources related to targeted themes. 
 
7.1.IL.A.2 Demonstrate comprehension of oral 
and written instructions connected to daily 
activities through appropriate responses. 
 
7.1.IL.A.3 Compare and contrast the use of 
verbal and non-verbal etiquette (i.e., the use of 
gestures, intonation, and cultural practices) in 
the target culture(s) and in one’s own culture. 
 
7.1.IL.A.4 Use the target language to describe 
people, places, objects, and daily activities 
learned about through oral or written 
descriptions. 
 
7.1.IL.A.5 Demonstrate comprehension of 
conversations and written information on a 
variety of topics. 
 
7.1.IL.A.7 Infer the meaning of a few 
unfamiliar words in some new contexts. 
 
7.1.IL.A.8 Compare and contrast unique 
linguistic elements in English and the target 
language. 
 
Interpersonal 
7.1.IL.B.1 Use digital tools to participate in 
short conversations and to exchange 
information related to targeted themes. 
 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

Traditions and habits influence our daily lives. • How does where we live impact how we 
live? 

The structure of a city and the facilities available to its citizens 
are a reflection of the cultural norms of that society. 

• How do cities reflect the values of the 
citizens? 

 
KNOWLEDGE 

 

  
SKILLS 

Students will know: 
 
Vocabulary pertaining to cities, directions, post office, banking, 
city landmarks, and specific shops.  
 
Vocabulary related to means of transportation. 
 
 
Not all cities and towns have the same services and facilities 
available to their citizens.   
 
Vocabulary pertaining to locations, e.g. next to, in front of, to 
the left of. 
 
Structures needed to give commands and directions. 
 
 
 
 
 
Structures to communicate future actions. 
 
 
 
 

Students will be able to:  
 
Recognize vocabulary pertaining to cities and daily 
life.  
 
Ask and answer questions about how they go to and 
from school and other places in town. 
 
Compare and contrast typical city centers in other 
cultures with the U.S. 
 
Give directions on how to get around the city to other 
students.  
 
Ask for directions to a specific place.  
 
Understand and follow directions in order to get from 
one place to another on a map (e.g. Google maps) or 
in a building. 
 
Talk about future plans, i.e. where they are planning 
to go and when. 
 
Record a short conversation about where they are 
going, asking and giving directions to each other.  
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7.1.IL.B.2  Give and follow a series of oral and 
written directions, commands, and requests for 
participating in age- and level-appropriate 
classroom and cultural activities. 
 
7.1.IL.B.3 Use appropriate gestures, intonation, 
and common idiomatic expressions of the target 
culture(s)/language in familiar situations. 
 
7.1.IL.B.4 Ask and respond to factual and 
interpretive questions of a personal nature or on 
school-related topics. 
 
7.1.IL.B.5 Engage in short conversations about 
personal experiences or events and/or topics 
studied in other content areas. 
 
Presentational  
7.1.IL.C.1  Use knowledge about cultural 
products and cultural practices to create a 
multimedia-rich presentation on targeted themes 
to be shared virtually with a target language  
audience. 
 
7.1.IL.C.2 Present student-created and/or 
authentic short plays, skits, poems, songs, 
stories, or reports. 
 
7.1.IL.C.3 Use language creatively to respond 
in writing to a variety of oral or visual prompts. 
 
7.1.IL.C.4 Compare and contrast age- and level-
appropriate culturally authentic materials orally 
and in writing. 
 
7.1.IL.C.5  Explain the cultural perspective 
associated with a few cultural products and 
cultural practices from the target culture (s) and 
one’s own culture.     
 
Technology Standards: 
8.1.2.A.2 Create a document using a word 
processing application. 
 
8.1.P.C.1 Collaborate with peers by 
participating in interactive digital games or 
activities. 
 

 
Vocabulary pertaining to shopping locales, i.e. boutiques, 
kiosks, departments stores, supermarkets, outdoor markets.  
 
 
 
 
Vocabulary pertaining to the metro and using the metro. 
 
 
 
 
 
 
 
 
Vocabulary pertaining to different leisure and everyday 
activities, i.e. swim, eat out, see a doctor. 
 
 
 
 
 
 
 
 
Descriptive adjectives including colors, shapes, and materials. 
 
 
 
 
 
 
 
 
 
Vocabulary: 
Around town, business transactions, business establishments, 
small shops, banking and post office,  giving directions, cities, 
future indicators 

 
Understand where to go shopping for different 
products in another culture.  
 
Compare and contrast shopping habits in the U.S. 
with those of target cultures. 
 
Locate their final destination on a metro map through 
listening to and understanding directions. 
 
Read and understand a metro map and give directions 
to a final destination.  
 
Listen to a description of a city/town and fill in the 
missing pieces on a drawing and/or a map.  
 
Listen to a description and identify in which place in 
the city a given action takes place. 
 
Create a short group conversation occurring in a 
bank, post office, or office of tourism requiring an 
exchange of information or directions.  
 
Read and interpret authentic material pertaining to a 
city from a target language country. 
 
View video clips of open air markets in other cultures 
and discuss similarities and differences with 
classmates between the United States and target 
country.  
 
Describe landscapes around town and have a partner 
identify the place.  
 
Scan an infographic from a target language country 
and explain it to a partner. 
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ASSESSMENT EVIDENCE:  Students will show their learning by: 
• Deciphering landmarks and identifying specific locations on an authentic map from a target language city. (interpretive reading) 
• Discussing the plans for shopping, a night out or traveling. (interpersonal)   
• Creating a presentation of where to go and what to do during a vacation using a map of a city and indicating landmarks or other touristic places to visit. 

(presentational) 
 
KEY LEARNING EVENTS AND INSTRUCTION: 

• Role-Playing 
• Teaching Proficiency through Reading and Storytelling (TPRS) 
• Total Physical Response (TPR) 
• Authentic readings 
• Listening activities 
• Research cities in target language  
• Group-work 
• Class discussions 
• Presentations 
• Self-assessment/peer assessment  
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT II: City Life 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
8 Weeks 

 

 
Unit II: City Life 

• Around Town/Landmarks 
• Typical Shops 
• Services around town 
• Transportation 
• Park and Recreation 

 
 
 
 

French Resources: 
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=261&start_
unit=5&toc_location=73523  
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=262&start_
unit=5&toc_location=75922  
 
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=88&star
t_unit=5&toc_location=48853  
 
http://www.1jour1actu.com/france/treve-hivernale/  
 
http://www.1jour1actu.com/info-animee/qui-sont-les-roms/  
 
http://www.1jour1actu.com/france/pourquoi-les-enfants-roms-ne-vont-ils-pas-
tous-a-lecole/  
 
http://www.1jour1actu.com/france/quelles-solutions-pour-les-roms-en-france/  
 
http://www.1jour1actu.com/culture/demain-soir-fete-la-musique-47130/  
 
http://www.1jour1actu.com/france/precarite-deux-millions-denfants-pauvres-
en-france/  
http://www.1jour1actu.com/france/les_hlm_du_futur_/  
 
http://www.1jour1actu.com/info-animee/cest-quoi-etre-sdf/  
 
 
 

https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=261&start_unit=5&toc_location=73523
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=261&start_unit=5&toc_location=73523
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=262&start_unit=5&toc_location=75922
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=262&start_unit=5&toc_location=75922
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=88&start_unit=5&toc_location=48853
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=88&start_unit=5&toc_location=48853
http://www.1jour1actu.com/france/treve-hivernale/
http://www.1jour1actu.com/info-animee/qui-sont-les-roms/
http://www.1jour1actu.com/france/pourquoi-les-enfants-roms-ne-vont-ils-pas-tous-a-lecole/
http://www.1jour1actu.com/france/pourquoi-les-enfants-roms-ne-vont-ils-pas-tous-a-lecole/
http://www.1jour1actu.com/france/quelles-solutions-pour-les-roms-en-france/
http://www.1jour1actu.com/culture/demain-soir-fete-la-musique-47130/
http://www.1jour1actu.com/france/precarite-deux-millions-denfants-pauvres-en-france/
http://www.1jour1actu.com/france/precarite-deux-millions-denfants-pauvres-en-france/
http://www.1jour1actu.com/france/les_hlm_du_futur_/
http://www.1jour1actu.com/info-animee/cest-quoi-etre-sdf/
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Spanish Resources: 
 
http://www.barcelonaturisme.com/wv3/es/  
 
http://www.barcelonaturisme.com/wv3/es/page/3/informacion-util-sobre-
barcelona.html  
 
https://m3a.vhlcentral.com/sections/0/activities/7370?popup=1 
(Grammar presentation: Familiar commands) 
 
https://m3a.vhlcentral.com/sections/0/activities/15371?popup=1 
(Tutorial: Familiar commands) 
 
http://www.senorjordan.com/03-affirmative-tu-commands/ 
(Señor Jordan: Video affirmative-tú-commands) 
 
http://www.senorjordan.com/03-affirmative-tu-commands-irregulars/ (Señor 
Jordan: Video Irregular affirmative-tú-commands ) 
 
http://www.senorjordan.com/03-negative-tu-commands/ 
(Señor Jordan: Video Negative -tú-commands ) 
 
https://www.fcbarcelona.com/  
 
https://m3a.vhlcentral.com/sections/0/activities/11283?popup=1 
(Map of Peru) 
 
https://m3a.vhlcentral.com/sections/0/activities/7465?popup=1 
(Panorama: Argentina - El tango) 
 
http://www.senorjordan.com/03-usted-commands/ 
(Señor Jordan: Video -usted-commands) 
 
http://www.senorjordan.com/03-ustedes-commands/ 
(Señor Jordan: Video -ustedes-commands) 
 
https://www.google.com/search?q=infograf%C3%ADa+efectos+del+cambio
+climatico&source=lnms&tbm=isch&sa=X&ved=0ahUKEwis3rvavdnVAhU
G1oMKHbmWCKQQ_AUICigB&biw=1920&bih=985#imgrc=KOo2TLW_RL
ruoM:&spf=1502808443564  

http://www.barcelonaturisme.com/wv3/es/
http://www.barcelonaturisme.com/wv3/es/page/3/informacion-util-sobre-barcelona.html
http://www.barcelonaturisme.com/wv3/es/page/3/informacion-util-sobre-barcelona.html
https://m3a.vhlcentral.com/sections/0/activities/7370?popup=1
https://m3a.vhlcentral.com/sections/0/activities/15371?popup=1
http://www.senorjordan.com/03-affirmative-tu-commands/
http://www.senorjordan.com/03-affirmative-tu-commands-irregulars/
http://www.senorjordan.com/03-negative-tu-commands/
https://www.fcbarcelona.com/
https://m3a.vhlcentral.com/sections/0/activities/11283?popup=1
https://m3a.vhlcentral.com/sections/0/activities/7465?popup=1
http://www.senorjordan.com/03-usted-commands/
http://www.senorjordan.com/03-ustedes-commands/
https://www.google.com/search?q=infograf%C3%ADa+efectos+del+cambio+climatico&source=lnms&tbm=isch&sa=X&ved=0ahUKEwis3rvavdnVAhUG1oMKHbmWCKQQ_AUICigB&biw=1920&bih=985#imgrc=KOo2TLW_RLruoM:&spf=1502808443564
https://www.google.com/search?q=infograf%C3%ADa+efectos+del+cambio+climatico&source=lnms&tbm=isch&sa=X&ved=0ahUKEwis3rvavdnVAhUG1oMKHbmWCKQQ_AUICigB&biw=1920&bih=985#imgrc=KOo2TLW_RLruoM:&spf=1502808443564
https://www.google.com/search?q=infograf%C3%ADa+efectos+del+cambio+climatico&source=lnms&tbm=isch&sa=X&ved=0ahUKEwis3rvavdnVAhUG1oMKHbmWCKQQ_AUICigB&biw=1920&bih=985#imgrc=KOo2TLW_RLruoM:&spf=1502808443564
https://www.google.com/search?q=infograf%C3%ADa+efectos+del+cambio+climatico&source=lnms&tbm=isch&sa=X&ved=0ahUKEwis3rvavdnVAhUG1oMKHbmWCKQQ_AUICigB&biw=1920&bih=985#imgrc=KOo2TLW_RLruoM:&spf=1502808443564
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT III: Nature and the Environment  
 
 

 
STANDARDS / GOALS: 
The Intermediate-Low language learner 
understands and communicates at the sentence 
level and can use simple sentences 
independently. 
 
Interpretive 
7.1.IL.A.1  Identify the main idea and most 
supporting details contained in culturally 
authentic materials using electronic information 
and other sources related to targeted themes. 
 
7.1.IL.A.2 Demonstrate comprehension of oral 
and written instructions connected to daily 
activities through appropriate responses. 
 
7.1.IL.A.5 Demonstrate comprehension of 
conversations and written information on a 
variety of topics. 
 
7.1.IL.A.7 Infer the meaning of a few 
unfamiliar words in some new contexts. 
 
7.1.IL.A.8 Compare and contrast unique 
linguistic elements in English and the target 
language. 
 
Interpersonal 
7.1.IL.B.1 Use digital tools to participate in 
short conversations and to exchange 
information related to targeted themes. 
 
7.1.IL.B.2  Give and follow a series of oral and 
written directions, commands, and requests for 
participating in age- and level-appropriate 
classroom and cultural activities. 
 
7.1.IL.B.3 Use appropriate gestures, intonation, 
and common idiomatic expressions of the target 
culture(s)/language in familiar situations. 
 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

Environmental issues impact us all worldwide.  We may not be 
able to control what others do but we can control our own 
actions and have an environmentally friendly attitude.  
Individual and local efforts can collectively produce a positive 
impact on the environment. 

• Why should I be disturbed by growing 
environmental concerns? 

The effects of human behavior on ecosystems have complex and 
long term consequences for the planet. 

• How do human activities impact wildlife and 
different environments? 

Lifestyle, cultural values and government issues influence 
perception of environmental issues and conservation.  

• How do different cultures approach 
environmental issues and conservation?  

 
KNOWLEDGE 

 

  
SKILLS 

Students will know:   
 
Vocabulary pertaining to nature, pollution, the environment, and 
conservation. 
 
 
 
 
 
Appropriate structures to express necessity, wants and personal 
opinion. 
 
 
 
Circumlocution is a strategy for defining or describing a concept 
when the specific words for that concept cannot be remembered.  
An example would be saying it is very warm when they do not 
know the word for hot. 
 

Students will be able to:  
 
Recognize vocabulary pertaining to the environment 
and environmental issues. 
 
Poll classmates to ascertain which environmental 
issues they believe are the most pressing and share 
that information with the class. 
 
Express opinions about environmental issues. 
 
Work collaboratively to choose, read and discuss an 
article about an environmental issue. 
 
Prepare and present information about an article on 
an environmental issue to the class. 
 
Ask questions about a presentation on a specific 
environmental concern. 
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7.1.IL.B.4 Ask and respond to factual and 
interpretive questions of a personal nature or on 
school-related topics. 
 
7.1.IL.B.5 Engage in short conversations about 
personal experiences or events and/or topics 
studied in other content areas. 
 
Presentational  
7.1.IL.C.1  Use knowledge about cultural 
products and cultural practices to create a 
multimedia-rich presentation on targeted themes 
to be shared virtually with a target language  
audience. 
 
7.1.IL.C.2 Present student-created and/or 
authentic short plays, skits, poems, songs, 
stories, or reports. 
 
7.1.IL.C.3 Use language creatively to respond 
in writing to a variety of oral or visual prompts. 
 
7.1.IL.C.5  Explain the cultural perspective 
associated with a few cultural products and 
cultural practices from the target culture (s) and 
one’s own culture.     
 
7.1.IL.C.6 Summarize requirements for 
professions/careers that require proficiency in a 
language other than English based on 
exploration of the 16 Career Clusters. 
 
Technology Standards: 
8.1.2.A.2 Create a document using a word 
processing application. 
 
8.1.P.C.1 Collaborate with peers by 
participating in interactive digital games or 
activities. 
 
8.1.P.E.1 Use the Internet to explore and 
investigate questions with a teacher’s support. 

 
 
 
 
 
 
 
 
 
 
 
 
Vocabulary pertaining to activities and hobbies involving nature. 
 
 
 
 
 
 
 
A good strategy to understand a reading in the target language is 
to look for previously learned vocabulary and cognates, use 
context clues and use visuals or graphics to help infer meaning.  
 
 
 
Vocabulary: 
Ecology and the environment, pollution, ecological movements, 
recycling and conservation, environmental concerns, natural 
resources, impersonal expressions 
 

 
Answer questions posed by classmates about their 
presentation. 
 
Write an article, letter or blog post about an 
ecological concern. 
 
Explain what ecotourism is in simple terms. 
 
Locate places on a map of the world that cater to 
ecotourism. 
 
Discuss activities they could do during an ecotourism 
vacation. 
 
Describe ecological movements in a target culture. 
 
Scan an infographic about the environment and have 
a conversation in small groups about the content. 
 
Read and interpret authentic material, i.e. an article 
for school children on the environment. 
 
 
 
 
 

ASSESSMENT EVIDENCE:  Students will show their learning by: 
• Reading about geographical features or national parks in the target language and responding to open-ended questions on the article. (interpretive reading)        
• Conducting a class debate about environmental issues. (interpersonal) 
• Writing a letter or an article about an ecological concern. (presentational writing) 
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KEY LEARNING EVENTS AND INSTRUCTION: 
• Role-Playing 
• Teaching Proficiency through Reading and Storytelling (TPRS) 
• Authentic readings 
• Group discussion to express opinions on current ecological issues 
• Listening activities 
• Research current environmental issues  
• Group-work 
• Class discussions 
• Presentations 
• Self-assessment/peer assessment  
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT III: Nature and the Environment  
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
8 Weeks 

 

 
Unit III: Nature & Environment 

• Environmental Issues 
• Ecology 
• Nature  
• Conservation 
• Expressing opinions & concerns  

 
 
 
 

 
French Resources: 
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=219&s
tart_unit=4&toc_location=75900   
 
http://www.1jour1actu.com/planete/quiz-deviens-incollable-sur-la-
reduction-des-dechets/  
 
http://www.1jour1actu.com/info-animee/lannee-2016-en-video-la-fin-des-
sacs-plastique/  (animation harm of plastic bags)  
 
http://www.1jour1actu.com/planete/des-sacs-plastique-bons-pour-la-
planete/  (Article plastic pollution)  
 
http://www.1jour1actu.com/info-animee/cest-quoi-une-espece-menacee/  
 
http://www.1jour1actu.com/info-animee/pourquoi-faut-il-proteger-les-
oceans/  
 
http://www.1jour1actu.com/info-animee/12-solutions-pour-le-climat/  
 
http://www.1jour1actu.com/france/stop-aux-dechets/ (pollution) 
 
http://www.1jour1actu.com/info-animee/reduction-des-dechets/  
 
http://www.1jour1actu.com/monde/les_ocans_en_danger/ (article oceans) 
 
http://www.1jour1actu.com/planete/un-apiculteur-se-mobilise-pour-
sauver-les-abeilles-56412/  

https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=219&start_unit=4&toc_location=75900
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=219&start_unit=4&toc_location=75900
http://www.1jour1actu.com/planete/quiz-deviens-incollable-sur-la-reduction-des-dechets/
http://www.1jour1actu.com/planete/quiz-deviens-incollable-sur-la-reduction-des-dechets/
http://www.1jour1actu.com/info-animee/lannee-2016-en-video-la-fin-des-sacs-plastique/
http://www.1jour1actu.com/info-animee/lannee-2016-en-video-la-fin-des-sacs-plastique/
http://www.1jour1actu.com/planete/des-sacs-plastique-bons-pour-la-planete/
http://www.1jour1actu.com/planete/des-sacs-plastique-bons-pour-la-planete/
http://www.1jour1actu.com/info-animee/cest-quoi-une-espece-menacee/
http://www.1jour1actu.com/info-animee/pourquoi-faut-il-proteger-les-oceans/
http://www.1jour1actu.com/info-animee/pourquoi-faut-il-proteger-les-oceans/
http://www.1jour1actu.com/info-animee/12-solutions-pour-le-climat/
http://www.1jour1actu.com/france/stop-aux-dechets/
http://www.1jour1actu.com/info-animee/reduction-des-dechets/
http://www.1jour1actu.com/monde/les_ocans_en_danger/
http://www.1jour1actu.com/planete/un-apiculteur-se-mobilise-pour-sauver-les-abeilles-56412/
http://www.1jour1actu.com/planete/un-apiculteur-se-mobilise-pour-sauver-les-abeilles-56412/
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http://www.1jour1actu.com/planete/pic-de-pollution-il-faut-changer-dair-
72304/  (article pollution) 
 
http://www.1jour1actu.com/planete/cop-22-31843/  (Cop21 & Cop22) 
 
https://www.scribd.com/document/87474664/Dix-Gestes-pour-sauver-la-
Planete (infographique)  
 
Spanish Resources: 
 
 http://chile.travel/que-hacer/naturaleza/ecoturismo/  
 
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=87&st
art_unit=4&toc_location=508  
 
https://www.youtube.com/watch?v=pH1CKLcqotU (recycling by colors)  
 
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=87&st
art_unit=4&toc_location=50813  
 
http://www.conozcacostarica.com/parques/parquesnacionales.htm 
(Natural Parks in Costa Rica)  
 
https://www.youtube.com/watch?v=zghzU619B38 (Latinoamérica 
salvaje) 
 
https://www.youtube.com/watch?v=myTVoqCCk4k  

 

http://www.1jour1actu.com/planete/pic-de-pollution-il-faut-changer-dair-72304/
http://www.1jour1actu.com/planete/pic-de-pollution-il-faut-changer-dair-72304/
http://www.1jour1actu.com/planete/cop-22-31843/
https://www.scribd.com/document/87474664/Dix-Gestes-pour-sauver-la-Planete
https://www.scribd.com/document/87474664/Dix-Gestes-pour-sauver-la-Planete
http://chile.travel/que-hacer/naturaleza/ecoturismo/
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=87&start_unit=4&toc_location=508
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=87&start_unit=4&toc_location=508
https://www.youtube.com/watch?v=pH1CKLcqotU
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=87&start_unit=4&toc_location=50813
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=87&start_unit=4&toc_location=50813
http://www.conozcacostarica.com/parques/parquesnacionales.htm
https://www.youtube.com/watch?v=zghzU619B38
https://www.youtube.com/watch?v=myTVoqCCk4k
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT IV:  Workplace and Careers 
 
 

 
STANDARDS / GOALS: 
The Intermediate-Low language learner 
understands and communicates at the sentence 
level and can use simple sentences 
independently. 
 
Interpretive 
7.1.IL.A.1  Identify the main idea and most 
supporting details contained in culturally 
authentic materials using electronic information 
and other sources related to targeted themes. 
 
7.1.IL.A.2 Demonstrate comprehension of oral 
and written instructions connected to daily 
activities through appropriate responses. 
 
7.1.IL.A.4 Use the target language to describe 
people, places, objects, and daily activities 
learned about through oral or written 
descriptions. 
 
7.1.IL.A.5 Demonstrate comprehension of 
conversations and written information on a 
variety of topics. 
 
7.1.IL.A.7 Infer the meaning of a few 
unfamiliar words in some new contexts. 
 
7.1.IL.A.8 Compare and contrast unique 
linguistic elements in English and the target 
language. 
 
Interpersonal 
7.1.IL.B.1 Use digital tools to participate in 
short conversations and to exchange 
information related to targeted themes. 
 
7.1.IL.B.2  Give and follow a series of oral and 
written directions, commands, and requests for 
participating in age- and level-appropriate 
classroom and cultural activities. 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

The society in which we are raised influences how we balance 
work and life.  

• How does where I live affect the way I see 
my work or career? 

The world economy influences many aspects of our social, 
cultural and professional lives.  

• How does the economy of the target country 
impact professional opportunities and our 
everyday lives? 

 
KNOWLEDGE 

 

  
SKILLS 

Students will know: 
 
Vocabulary pertaining to professions, curriculum vitae (cv), 
employment and education. 
 
A strategy to help understand the target language is to look for 
the similarities between that language and English. 
 
 
 
 
 
 
 
Appropriate structures to express future events. 
 
 
 
 
 
 
 
 

Students will be able to:  
 
Identify, describe and discuss various careers and 
professions. 
 
Listen to someone describing what he or she does for 
a living and identify his or her job or profession. 
 
Read a series of descriptions and match them with 
their corresponding profession. 
 
Poll their classmates to gather information on their 
future career goals. 
 
Discuss future career information from the class poll 
and determine which careers are the most popular in 
the class and why. 
 
Hold a conversation with someone about an after-
school job opportunity.  
 
Listen to job interviews in target language and 
identify the professions based on aural descriptions.  
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7.1.IL.B.3 Use appropriate gestures, intonation, 
and common idiomatic expressions of the target 
culture(s)/language in familiar situations. 
 
7.1.IL.B.4 Ask and respond to factual and 
interpretive questions of a personal nature or on 
school-related topics. 
 
7.1.IL.B.5 Engage in short conversations about 
personal experiences or events and/or topics 
studied in other content areas. 
 
Presentational  
7.1.IL.C.1  Use knowledge about cultural 
products and cultural practices to create a 
multimedia-rich presentation on targeted themes 
to be shared virtually with a target language  
audience. 
 
7.1.IL.C.2 Present student-created and/or 
authentic short plays, skits, poems, songs, 
stories, or reports. 
 
7.1.IL.C.3 Use language creatively to respond 
in writing to a variety of oral or visual prompts. 
 
7.1.IL.C.5  Explain the cultural perspective 
associated with a few cultural products and 
cultural practices from the target culture (s) and 
one’s own culture.     
 
7.1.IL.C.6 Summarize requirements for 
professions/careers that require proficiency in a 
language other than English based on 
exploration of the 16 Career Clusters. 
 
Technology Standards: 
8.1.2.A.2 Create a document using a word 
processing application. 
 
8.1.P.C.1 Collaborate with peers by 
participating in interactive digital games or 
activities. 
 
8.1.P.E.1 Use the Internet to explore and 
investigate questions with a teacher’s support. 

 
 
 
Not all countries offer the same benefits to their workers.  What 
is considered normal practice and a basic right in one country 
might seem like a luxury in another. 
 
Basic information about the economic system in the United 
States and target language countries. 
 
Labor movement, workers’ rights and benefits as they pertain to 
target cultures.  
 
 
 
 
 
 
Basic structures needed to express necessity, personal opinion, 
will and emotion. 
 
 
Vocabulary: 
Workplace, professions, job interviews, phone calls, text 
messages, discussing one’s work, labor unions and worker 
rights, terms for discussing one’s future 
 
 
 

 
Simulate a job interview.  
 
Have a class discussion on benefits associated with 
working in the United States. 
 
Read a short article or examine an infographic about 
benefits associated with working in a target language 
country. 
 
Create a chart showing the similarities and 
differences in the benefit systems in the United States 
and a target language country based on written 
documents and infographics.  
 
Read and discuss an article on workers’ right, 
equality and representation in the target language.  
 
Express their opinion about different careers and the 
pros and cons of these professions. 
 
Watch an authentic video on jobs in a target language 
country and show understanding of the main idea. 
 
 

ASSESSMENT EVIDENCE:  Students will show their learning by: 
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• Listening to an authentic audio and/or visual media and summarizing the content. (interpretive listening) 
• Creating and recording a student-prepared interview skit. (presentational speaking & writing)  
• Identify and discussing a possible future career in a small group. (interpersonal) 

 
KEY LEARNING EVENTS AND INSTRUCTION: 

• Role-Playing 
• Teaching Proficiency through Reading and Storytelling (TPRS) 
• Total Physical Response (TPR) 
• Authentic readings 
• Listening activities 
• Group-work 
• Class discussions 
• Presentations 
• Self-assessment/peer assessment  
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT IV:  Workplace and Careers 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
8 Weeks 

 

 
Unit II: Workplace and Careers  

• Careers and Professions 
• Future goals and plans 
• Opinions on career paths 
• Workers’ Rights 

 
 
 
 
 

 
French Resources: 
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=263&s
tart_unit=6&toc_location=75913  
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=264&s
tart_unit=6&toc_location=75961  
 
http://www.1jour1actu.com/info-animee/peut-on-travailler-quand-on-est-
handicape/ (article) 
 
http://www.1jour1actu.com/planete/mon-metier-soigneur-de-reptiles-
93720/ (article)  
 
http://www.1jour1actu.com/planete/mon-metier-soigneur-de-reptiles-
93720/ (article) 
 
http://www.1jour1actu.com/info-animee/travail-des-enfants/ (video) 
 
http://www.1jour1actu.com/info-animee/pourquoi-y-a-t-il-une-fete-du-
travail/ (video)  
 
http://www.1jour1actu.com/info-animee/pourquoi-existe-t-il-un-salaire-
minimum/ (video)  
 
http://www.1jour1actu.com/info-animee/est-ce-que-youtubeur-cest-un-
metier/ (video debate)  
 
http://www.1jour1actu.com/info-animee/peut-on-travailler-quand-on-est-

https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=263&start_unit=6&toc_location=75913
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=263&start_unit=6&toc_location=75913
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=264&start_unit=6&toc_location=75961
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=264&start_unit=6&toc_location=75961
http://www.1jour1actu.com/info-animee/peut-on-travailler-quand-on-est-handicape/
http://www.1jour1actu.com/info-animee/peut-on-travailler-quand-on-est-handicape/
http://www.1jour1actu.com/planete/mon-metier-soigneur-de-reptiles-93720/
http://www.1jour1actu.com/planete/mon-metier-soigneur-de-reptiles-93720/
http://www.1jour1actu.com/planete/mon-metier-soigneur-de-reptiles-93720/
http://www.1jour1actu.com/planete/mon-metier-soigneur-de-reptiles-93720/
http://www.1jour1actu.com/info-animee/travail-des-enfants/
http://www.1jour1actu.com/info-animee/pourquoi-y-a-t-il-une-fete-du-travail/
http://www.1jour1actu.com/info-animee/pourquoi-y-a-t-il-une-fete-du-travail/
http://www.1jour1actu.com/info-animee/pourquoi-existe-t-il-un-salaire-minimum/
http://www.1jour1actu.com/info-animee/pourquoi-existe-t-il-un-salaire-minimum/
http://www.1jour1actu.com/info-animee/est-ce-que-youtubeur-cest-un-metier/
http://www.1jour1actu.com/info-animee/est-ce-que-youtubeur-cest-un-metier/
http://www.1jour1actu.com/info-animee/peut-on-travailler-quand-on-est-handicape/
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handicape/  
 
https://www.youtube.com/channel/UCIV-NTLRUBzAY404qiQ1OYw (pole 
emploi videos) 
 
http://www.pole-emploi.fr/accueil/ (pole emploi)  
 
http://www.1jour1actu.com/info-animee/conges-payes/ (article)  
 
Spanish Resources: 
 
https://m3a.vhlcentral.com/instructor/contents/56?display_lesson=78&st
art_unit=4&toc_location=48848  
 
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=90&st
art_unit=7&toc_location=50388  

https://www.google.com/search?site=&source=hp&q=infografia+in+sp
anish&oq=infografia+in+spanish  

https://www.oficinaempleo.com/ (employment office)  

https://www.youtube.com/watch?v=26MhFFPlS9c   
 
 

 
 
 
 
 

http://www.1jour1actu.com/info-animee/peut-on-travailler-quand-on-est-handicape/
https://www.youtube.com/channel/UCIV-NTLRUBzAY404qiQ1OYw
http://www.pole-emploi.fr/accueil/
http://www.1jour1actu.com/info-animee/conges-payes/
https://m3a.vhlcentral.com/instructor/contents/56?display_lesson=78&start_unit=4&toc_location=48848
https://m3a.vhlcentral.com/instructor/contents/56?display_lesson=78&start_unit=4&toc_location=48848
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=90&start_unit=7&toc_location=50388
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=90&start_unit=7&toc_location=50388
https://www.google.com/search?site=&source=hp&q=infografia+in+spanish&oq=infografia+in+spanish
https://www.google.com/search?site=&source=hp&q=infografia+in+spanish&oq=infografia+in+spanish
https://www.oficinaempleo.com/
https://www.youtube.com/watch?v=26MhFFPlS9c
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT V: The Arts 
 
 

 
STANDARDS / GOALS: 
The Intermediate-Low language learner 
understands and communicates at the sentence 
level and can use simple sentences 
independently. 
 
Interpretive 
7.1.IL.A.1  Identify the main idea and most 
supporting details contained in culturally 
authentic materials using electronic information 
and other sources related to targeted themes. 
 
7.1.IL.A.2 Demonstrate comprehension of oral 
and written instructions connected to daily 
activities through appropriate responses. 
 
7.1.IL.A.3 Compare and contrast the use of 
verbal and non-verbal etiquette (i.e., the use of 
gestures, intonation, and cultural practices) in 
the target culture(s) and in one’s own culture. 
 
7.1.IL.A.4 Use the target language to describe 
people, places, objects, and daily activities 
learned about through oral or written 
descriptions. 
 
7.1.IL.A.5 Demonstrate comprehension of 
conversations and written information on a 
variety of topics. 
 
7.1.IL.A.7 Infer the meaning of a few 
unfamiliar words in some new contexts. 
 
7.1.IL.A.8 Compare and contrast unique 
linguistic elements in English and the target 
language. 
 
Interpersonal 
7.1.IL.B.1 Use digital tools to participate in 
short conversations and to exchange 
information related to targeted themes. 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

Art can reflect many aspects of a society including cultural 
norms, values, and belief systems.  

• How does art reflect and affect culture? 
 

The definition or meaning of art depends on the point of view of 
the audience.  

• What is art? 

 
KNOWLEDGE 

 

  
SKILLS 

Students will know: 
 
Vocabulary pertaining to art, films, literature, and music.   
 
 
 
 
Vocabulary pertaining to colors, textures, size, and other 
adjectives. 
 
Appropriate structures to express personal opinion and 
preferences.  
 
Appropriate structures to make comparisons.  
 
 
Appropriate structures to express likes and dislikes and to ask 
questions.  
 
Structure for commands and vocabulary pertaining to ordinal 
numbers. 
 
 
 

Students will be able to:  
 
Recognize vocabulary pertaining to the arts. 
 
Listen to descriptions of different works of art and 
identify the work based on the description.  
 
Identify different works of art by reading a 
description.  
 
Describe works of art and discuss preferences with 
fellow classmates.  
 
Compare and contrast various art forms and styles 
with appropriate vocabulary. 
 
Interview a fellow classmate and discuss art and 
media preferences. 
 
Give and follow a series of directions related to an art 
project. 
 
Interpret a museum guide, a concert advertisement, a 
film review and explain to a small group. 
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7.1.IL.B.2  Give and follow a series of oral and 
written directions, commands, and requests for 
participating in age- and level-appropriate 
classroom and cultural activities. 
 
7.1.IL.B.3 Use appropriate gestures, intonation, 
and common idiomatic expressions of the target 
culture(s)/language in familiar situations. 
 
7.1.IL.B.4 Ask and respond to factual and 
interpretive questions of a personal nature or on 
school-related topics. 
 
7.1.IL.B.5 Engage in short conversations about 
personal experiences or events and/or topics 
studied in other content areas. 
 
Presentational  
7.1.IL.C.1  Use knowledge about cultural 
products and cultural practices to create a 
multimedia-rich presentation on targeted themes 
to be shared virtually with a target language  
audience. 
 
7.1.IL.C.2 Present student-created and/or 
authentic short plays, skits, poems, songs, 
stories, or reports. 
 
7.1.IL.C.3 Use language creatively to respond 
in writing to a variety of oral or visual prompts. 
 
7.1.IL.C.4 Compare and contrast age- and level-
appropriate culturally authentic materials orally 
and in writing. 
 
7.1.IL.C.5  Explain the cultural perspective 
associated with a few cultural products and 
cultural practices from the target culture (s) and 
one’s own culture.     
 
Technology Standards: 
8.1.2.A.2 Create a document using a word 
processing application. 
 
8.1.P.C.1 Collaborate with peers by 
participating in interactive digital games or 
activities. 
 

 
 
 
 
 
 
 
 
 
 
 
 
In order to hold a conversation in the target language, it is 
necessary to use both speaking and listening skills. 
 
 
 
 
A good strategy to use when listening to a passage in another 
language is to listen for familiar words and cognates and 
extrapolate meaning from what is understood.  It is not 
necessary to understand every word in order to understand the 
general meaning of what is being said. 
 
 
 
 
Vocabulary: 
Theatre and performing arts, cinema, fine arts, artists and 
museums, expressions of doubt, disbelief, and uncertainty, 
feelings and opinions 
 
 
 
 
 
 
 
 
 

 
Create weekend plans with classmate to view 
different forms of art (music, museum, theatre, film 
etc.)  
 
Read and interpret an authentic text dealing with a 
particular work of art and identify the main idea.  
 
Recognize important artists from the target cultures. 
 
Match some major works of art with the artists.  
 
Survey classmates about the ways in which art 
influences their everyday life.  
 
Read a series of film reviews and match them up with 
the movie posters. 
 
Listen to a song from the target culture and be able to 
discuss what the artist is trying to say. 
 
Listen to a song from the target culture and complete 
a cloze reading activity. 
 
Scan an infographic about an art form and answer 
questions about the content. 
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8.1.P.E.1 Use the Internet to explore and 
investigate questions with a teacher’s support. 

 
 
 

ASSESSMENT EVIDENCE:  Students will show their learning by: 
• Listening to and identifying descriptions of works of art. (interpretive listening) 
• Reading about fine arts in the target culture. (interpretive reading) 
• Conversing with a partner about weekend plans to visit various art venues. (interpersonal)   
• Preparing and presenting a demonstration about an artist from the target culture. (presentational) 

 
KEY LEARNING EVENTS AND INSTRUCTION: 

• Role-Playing 
• Teaching Proficiency through Reading and Storytelling (TPRS) 
• Total Physical Response (TPR) 
• Authentic readings 
• Listening activities 
• Research fine arts in target language  
• Research individual artists 
• Group-work 
• Class discussions 
• Presentations 



29 
 

RANDOLPH TOWNSHIP SCHOOL DISTRICT 
World Language IIIA 

UNIT V: The Arts 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
8 Weeks 

 

 
Unit V: The Arts 

• Theatre and performing arts 
• Fine Arts  
• Expressions of opinion and comparisons 
• Arts in the target culture 

 
 
 
 
 
 
 

 
French Resources: 
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=267&s
tart_unit=8&toc_location=75976  
 
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=268&s
tart_unit=8&toc_location=76035  
 
http://www.1jour1actu.com/info-animee/cest-qui-picasso/ (video) 
 
http://www.1jour1actu.com/culture/fij-comedienne-86589/ (article) 
 
http://www.1jour1actu.com/culture/vive-les-comedies-musicales-99698/ 
(article) 
 
http://www.1jour1actu.com/culture/jai-ete-juree-pour-le-festival-de-la-
bd-89914/ (article) 
 
http://www.1jour1actu.com/info-animee/depuis-combien-de-temps-les-
hommes-font-de-la-musique/ (video) 
 
http://www.1jour1actu.com/info-animee/cest-quoi-une-comedie-musicale/ 
(video)   
 
http://www.1jour1actu.com/info-animee/a-quoi-ca-sert-la-poesie/  (video) 
 
http://www.1jour1actu.com/info-animee/cest-quoi-la-difference-entre-les-
cesars-et-les-oscars/ (video) 
 

https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=267&start_unit=8&toc_location=75976
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=267&start_unit=8&toc_location=75976
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=268&start_unit=8&toc_location=76035
https://m3a.vhlcentral.com/instructor/contents/73?display_lesson=268&start_unit=8&toc_location=76035
http://www.1jour1actu.com/info-animee/cest-qui-picasso/
http://www.1jour1actu.com/culture/fij-comedienne-86589/
http://www.1jour1actu.com/culture/vive-les-comedies-musicales-99698/
http://www.1jour1actu.com/culture/jai-ete-juree-pour-le-festival-de-la-bd-89914/
http://www.1jour1actu.com/culture/jai-ete-juree-pour-le-festival-de-la-bd-89914/
http://www.1jour1actu.com/info-animee/depuis-combien-de-temps-les-hommes-font-de-la-musique/
http://www.1jour1actu.com/info-animee/depuis-combien-de-temps-les-hommes-font-de-la-musique/
http://www.1jour1actu.com/info-animee/cest-quoi-une-comedie-musicale/
http://www.1jour1actu.com/info-animee/a-quoi-ca-sert-la-poesie/
http://www.1jour1actu.com/info-animee/cest-quoi-la-difference-entre-les-cesars-et-les-oscars/
http://www.1jour1actu.com/info-animee/cest-quoi-la-difference-entre-les-cesars-et-les-oscars/
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http://www.1jour1actu.com/info-animee/comment-fait-on-un-dessin-
anime-2/ (video) 
 
http://www.1jour1actu.com/info-animee/ca-sert-a-quoi-la-palme-dor/ 
(video)  
 
http://www.1jour1actu.com/info-animee/qui-a-invente-le-cinema/ (video) 
 
Spanish Resources: 
 
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&st
art_unit=8&toc_location=50925 ( Panorama chapter 8 Descubre)   
 
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&st
art_unit=8&toc_location=50912 (chapter 8 vhl central)  
 
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&st
art_unit=8&toc_location=50914 (fotonovela)  
 
https://www.youtube.com/watch?v=CZPTf41gbew (video Picasso)  
 
https://www.youtube.com/watch?v=MJ7eiE8ulOA (video Diego Rivera) 

 

 
 
 
 

http://www.1jour1actu.com/info-animee/comment-fait-on-un-dessin-anime-2/
http://www.1jour1actu.com/info-animee/comment-fait-on-un-dessin-anime-2/
http://www.1jour1actu.com/info-animee/ca-sert-a-quoi-la-palme-dor/
http://www.1jour1actu.com/info-animee/qui-a-invente-le-cinema/
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&start_unit=8&toc_location=50925
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&start_unit=8&toc_location=50925
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&start_unit=8&toc_location=50912
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&start_unit=8&toc_location=50912
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&start_unit=8&toc_location=50914
https://m3a.vhlcentral.com/instructor/contents/57?display_lesson=91&start_unit=8&toc_location=50914
https://www.youtube.com/watch?v=CZPTf41gbew
https://www.youtube.com/watch?v=MJ7eiE8ulOA
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APPENDIX A 
ACTFL Proficiency Guidelines 2012 – Intermediate Level Learners 

 
The ACTFL Proficiency Guidelines are descriptions of what individuals can do with language in terms of speaking, writing, listening, and reading in real-world 
situations in a spontaneous and non-rehearsed context.  These Guidelines present the levels of proficiency as ranges, and describe what an individual can and 
cannot do with language at each level, regardless of where, when, or how the language was acquired.  They are an instrument for the evaluation of functional 
language ability. 
 
INTERMEDIATE SPEAKING: 
 
Speakers at the Intermediate level are distinguished primarily by their ability to create with the language when talking about familiar topics related to their daily life. They are able to 
recombine learned material in order to express personal meaning. Intermediate- level speakers can ask simple questions and can handle a straightforward survival situation. They 
produce sentence-level language, ranging from discrete sentences to strings of sentences, typically in present time. Intermediate-level speakers are understood by interlocutors who 
are accustomed to dealing with non-native learners of the language. 
 
Speakers at the Intermediate Low sublevel are able to handle successfully a limited number of uncomplicated communicative tasks by creating with the language in straightforward 
social situations. Conversation is restricted to some of the concrete exchanges and predictable topics necessary for survival in the target-language culture. These topics relate to 
basic personal information; for example, self and family, some daily activities and personal preferences, and some immediate needs, such as ordering food and making simple 
purchases. At the Intermediate Low sublevel, speakers are primarily reactive and struggle to answer direct questions or requests for information. They are also able to ask a few 
appropriate questions. Intermediate Low speakers manage to sustain the functions of the Intermediate level, although just barely. 
 
Intermediate Low speakers express personal meaning by combining and recombining what they know and what they hear from their interlocutors into short statements and discrete 
sentences. Their responses are often filled with hesitancy and inaccuracies as they search for appropriate linguistic forms and vocabulary while attempting to give form to the message. 
Their speech is characterized by frequent pauses, ineffective reformulations and self-corrections. Their pronunciation, vocabulary, and syntax are strongly influenced by their first 
language. In spite of frequent misunderstandings that may require repetition or rephrasing, Intermediate Low speakers can generally be understood by sympathetic interlocutors, 
particularly by those accustomed to dealing with non-natives. 
 
INTERMEDIATE WRITING: 
 
Writers at the Intermediate level are characterized by the ability to meet practical writing needs, such as simple messages and letters, requests for information, and notes. In addition, 
they can ask and respond to simple questions in writing. These writers can create with the language and communicate simple facts and ideas in a series of loosely connected sentences 
on topics of personal interest and social needs. They write primarily in present time. At this level, writers use basic vocabulary and structures to express meaning that is 
comprehensible to those accustomed to the writing of non-natives. 
 
Writers at the Intermediate Low sublevel are able to meet some limited practical writing needs. They can create statements and formulate questions based on familiar material. Most 
sentences are recombinations of learned vocabulary and structures. These are short and simple conversational-style sentences with basic word order. They are written almost 
exclusively in present time. Writing tends to consist of a few simple sentences, often with repetitive structure. Topics are tied to highly predictable content areas and personal 
information. Vocabulary is adequate to express elementary needs. There may be basic errors in grammar, word choice, punctuation, spelling, and in the formation and use of non-
alphabetic symbols. Their writing is understood by natives used to the writing of non-natives, although additional effort may be required. When Intermediate Low writers attempt to 
perform writing tasks at the Advanced level, their writing will deteriorate significantly and their message may be left incomplete. 
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INTERMEDIATE LISTENING: 
 
At the Intermediate level, listeners can understand information conveyed in simple, sentence-length speech on familiar or everyday topics. They are generally able to comprehend one 
utterance at a time while engaged in face-to-face conversations or in routine listening tasks such as understanding highly contextualized messages, straightforward announcements, or 
simple instructions and directions. Listeners rely heavily on redundancy, restatement, paraphrasing, and contextual clues. 
 
Intermediate-level listeners understand speech that conveys basic information. This speech is simple, minimally connected, and contains high-frequency vocabulary. 
 
Intermediate-level listeners are most accurate in their comprehension when getting meaning from simple, straightforward speech. They are able to comprehend messages found in 
highly familiar everyday contexts. Intermediate listeners require a controlled listening environment where they hear what they may expect to hear. 
 
At the Intermediate Low sublevel, listeners are able to understand some information from sentence-length speech, one utterance at a time, in basic personal and social contexts, 
though comprehension is often uneven. At the Intermediate Low sublevel, listeners show little or no comprehension of oral texts typically understood by Advanced-level listeners. 
 
INTERMEDIATE READING: 
 
At the Intermediate level, readers can understand information conveyed in simple, predictable, loosely connected texts. Readers rely heavily on contextual clues. They can most 
easily understand information if the format of the text is familiar, such as in a weather report or a social announcement. 
 
Intermediate-level readers are able to understand texts that convey basic information such as that found in announcements, notices, and online bulletin boards and forums. These texts 
are not complex and have a predictable pattern of presentation. The discourse 
is minimally connected and primarily organized in individual sentences and strings of sentences containing predominantly high- frequency vocabulary. 
 
Intermediate-level readers are most accurate when getting meaning from simple, straightforward texts. They are able to understand messages found in highly familiar, everyday contexts. At this 
level, readers may not fully understand texts that are detailed or those texts in which knowledge of language structures is essential in order to understand sequencing, time frame, and chronology. 
 
At the Intermediate Low sublevel, readers are able to understand some information from the simplest connected texts dealing with a limited number of personal and social needs, 
although there may be frequent misunderstandings. Readers at this level will be challenged to derive meaning from connected texts of any length. 
 
 
 
 
 
 
 
 
 
The full ACTFL Proficiency Guidelines document can be found at: https://www.languagetesting.com//wp/wp-content/uploads/2013/07/ACTFL-Proficiency-
Guidelines-2012.pdf 

https://www.languagetesting.com/wp/wp-content/uploads/2013/07/ACTFL-Proficiency-Guidelines-2012.pdf
https://www.languagetesting.com/wp/wp-content/uploads/2013/07/ACTFL-Proficiency-Guidelines-2012.pdf
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APPENDIX B 
 

NCSSFL-ACTFL CAN DO STATEMENTS 
Progress Indicators for Language Learners 

 
 

The NCSSFL-ACTFL Can-Do Statements are self-assessment checklists used by language learners to assess what they “can do” with language in the 
Interpersonal, Interpretive, and Presentational modes of communication. These modes of communication are defined in the National Standards for 21st Century 
Language Learning and organized in the checklist into the following categories:  

• Interpersonal (Person-to-Person) Communication 
• Presentational Speaking (Spoken Production) 
• Presentational Writing (Written Production) 
• Interpretive Listening 
• Interpretive Reading 

 
Ultimately, the goal for all language learners is to develop a functional use of another language for one’s personal contexts and purposes. The Can-Do Statements 
serve two purposes to advance this goal: for programs, the statements provide learning targets for curriculum and unit design, serving as progress indicators; for 
language learners, the statements provide a way to chart their progress through incremental steps. The checklists are best used by learners and learning facilitators 
as part of an overall reflective learning process that includes: 

• setting goals 
• selecting strategies 
• self-assessing 
• providing evidence 
• reflecting before setting new goals 

 
The more learners are engaged in their own learning process, the more intrinsically motivated they become. Research shows that the ability of language learners to 
set goals is linked to increased student motivation, language achievement, and growth in proficiency. 
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NCSSFL-ACTFL Global Can-Do Benchmarks 
 
 
Interpersonal Communication: 
Intermediate-Low: I can participate in conversations on a number of familiar topics using simple sentences. I can handle short social interactions in 
everyday situations by asking and answering simple questions. 
Intermediate-Mid: I can participate in conversations on familiar topics using sentences and series of sentences. I can handle short social interactions in 
everyday situations by asking and answering a variety of questions.  I can usually say what I want to say about myself and my everyday life. 
 
Presentational Speaking: 
Intermediate-Low: I can present information on most familiar topics using a series of simple sentences 
Intermediate-Mid: I can make presentations on a wide variety of familiar topics using connected sentences. 
 
Presentational Writing: 
Intermediate-Low: I can write briefly about most familiar topics and present information using a series of simple sentences. 
Intermediate-Mid: I can write on a wide variety of familiar topics using connected sentences. 
 
Interpretive Listening: 
Intermediate-Low: I can understand the main idea in short, simple messages and presentations on familiar topics. I can understand the main idea of simple 
conversations that I overhear. 
Intermediate-Mid: I can understand the main idea in messages and presentations on a variety of topics related to everyday life and personal interests and studies. I 
can understand the main idea 
in conversations that I overhear. 
 
Interpretive Reading: 
Intermediate-Low: I can understand the main idea of short and simple texts when the topic  is  familiar. 
Intermediate-Mid: I can understand the main idea of texts related to everyday life and  personal  interests or studies. 
 
 
The full Can-Do Statements document can be found at:  http://www.actfl.org/publications/guidelines-and-manuals/ncssfl-actfl-can-do-statements. 

http://www.actfl.org/publications/guidelines-and-manuals/ncssfl-actfl-can-do-statements
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Unit 1 Can Do Statements: 
 
Can Do Statements I’m not there yet. I can do this with 

some help. 
I can do this 
independently! 

I can listen to a story about a summer vacation and answer questions about the story.    
I can read a short story about a trip and answer comprehension questions.    
I can ask classmates about what they did over the summer.    
I can describe my summer vacation experiences to a few classmates.    
I can have a conversation with someone about a vacation and tell them where I stayed and what 
I did. 

   

I can sequence a series of images relating to a vacation in chronological order and create a 
story to match those events.  

   

I can write a postcard or a social media post about my vacation.    
I can ask my classmates about their vacations to find out how long each vacation lasted, how 
many of them left home, left the state and left the country. 

   

I can create a chart showing the places my class visited and the duration of vacations.    
I can look at an infographic and talk about what items I would need to take on a vacation.     
I can read authentic descriptions of vacation destinations in target language and complete 
online or teacher made activities based on readings. 

   

I can compare and contrast the class data with the typical vacation taken by Americans as well 
as people from the target culture. 

   

I can deduce what the differences in the data on vacations say about the different cultures we 
are looking at. 

   

I can read, listen to or view an authentic text/video and show understanding of the main idea.    
I can…    
I can…    
I can…    
I can…    
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Unit 2 Can Do Statements: 
  
Can Do Statements I’m not there yet. I can do this with 

some help. 
I can do this 
independently! 

I can recognize vocabulary pertaining to cities and daily life.     
I can ask and answer questions about how I go to and from school and other places in town.    
I can compare and contrast typical city centers in other cultures with the U.S.    
I can give directions on how to get around the city to other students.     
I can ask for directions to a specific place.     
I can understand and follow directions in order to get from one place to another.    
I can talk about where I am planning to go and when.    
I can have a short conversation about where I am going, asking and giving directions to my 
partners.  

   

I can understand where to go shopping for different products in another culture.     
I can compare and contrast shopping habits in the U.S. with those of target cultures.    
I can locate my final destination on a metro map by listening to and understanding directions.    
I can read and understand a metro map and give directions to a final destination.     
I can listen to a description of a city/town and fill in the missing pieces on a map.     
I can listen to a description and identify in which place in the city a given action takes place.    
I can create a short group conversation occurring in a bank, post office, or office of tourism 
requiring an exchange of information or directions.  

   

I can read and interpret authentic material in the target language.    
I can view video clips of open-air markets in other cultures and discuss similarities and 
differences with classmates between US and target country.  

   

I can describe landscapes around town and have my partner identify the place.     
I can scan infographic and answer questions about content.    
I can…    
I can…    
I can…    
I can…    
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Unit 3 Can Do Statements: 
 
Can Do Statements I’m not there yet. I can do this with 

some help. 
I can do this 
independently! 

I can recognize vocabulary pertaining to the environment and environmental issues.    
I can ask my classmates which environmental issues they believe are the most pressing and 
share out that information with the class. 

   

I can express my opinion about some environmental issues.    
I can work collaboratively to choose, read and discuss an article about an environmental issue.    
I can prepare and present information about an article on an environmental issue to the class.    
I can ask questions about a topic my classmates have presented.    
I can answer questions posed by classmates about my presentation.    
I can write an article, letter or blog post about an ecological concern.    
I can explain what ecotourism is in simple terms.    
I can locate places on a map of the world that cater to ecotourism.    
I can describe activities and hobbies involving nature.    
I can express opinions about environmental issues.    
I can describe ecological movements in a target culture.    
I can scan an infographic about the environment and have a conversation in small groups about 
the content. 

   

I can read and interpret authentic material, like an article on the environment.    
I can…    
I can…    
I can…    
I can…    
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Unit 4 Can Do Statements: 
 
Can Do Statements I’m not there yet. I can do this with 

some help. 
I can do this 
independently! 

I can identify, describe and discuss various careers and professions.    
I can listen to someone describing what he or she does for a living and identify his or her job or 
profession. 

   

I can read a series of descriptions and match them with their corresponding profession.    
I can ask my classmates about their future career goals.    
I can have a conversation about future career information from the class poll.     
I can determine which careers are the most popular in my class and discuss why with 
classmates. 

   

I can hold a conversation with someone about an after-school job opportunity.     
I can listen to job interviews and identify the professions based on the aural descriptions.     
I can perform a skit of a job interview.     
I can discuss the benefits associated with working in the United States.    
I can read a short article or examine an infographic about benefits associated with working in a 
target language country. 

   

I can discuss an article I read with a partner.    
I can create a chart showing the similarities and differences in the benefit systems in the United 
States and a target language country based on written documents.  

   

I can express my opinion about different careers and the pros and cons of these professions.    
I can watch an authentic video on jobs in a target language country and show understanding of 
the main idea. 

   

I can…    
I can…    
I can…    
I can…    
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Unit 5 Can Do Statements:  
 
Can Do Statements I’m not there yet. I can do this with 

some help. 
I can do this 
independently! 

I can recognize vocabulary pertaining to the arts.    
I can listen to descriptions of different works of art and identify the work based on the 
description.  

   

I can identify different works of art by reading a description.     
I can describe works of art and discuss preferences with my classmates.     
I can interview a fellow classmate and discuss art and media preferences.    
I can compare and contrast various art forms and styles with appropriate vocabulary.    
I can give and follow a series of directions related to an art project.    
I can interpret a museum guide, a concert advertisement, a film review and explain it to 
someone else. 

   

I can create weekend plans with classmate to view different forms of art (music, museum, 
theatre, film etc.)  

   

I can read and interpret an authentic text dealing with a particular work of art and identify the 
main idea.  

   

I can recognize important artist from the target culture.     
I can match some major works of art with the artists.     
I can survey classmates about the ways in which art influences their everyday life.     
I can read a series of film reviews and match them up with the movie posters.    
I can listen to a song from the target culture and be able to discuss what the artist is trying to 
say. 

   

I can listen to a song from the target culture and complete a cloze reading activity.    
I can scan an infographic about an art form and answer questions about the content.    
I can…    
I can…    
I can…    
I can…    
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APPENDIX C 
Standards for Foreign Language Learning in the 21st Century, 1999 &  

Standards for Foreign Language Learning: Preparing for the 21st Century, 1996 
National Standards in Foreign Language Education 

The 5 C's 
Communication, Culture, Connections, Comparisons, Communities  

Standards-based world languages education and the New Jersey standards reflect the themes in the Standards for Foreign Language Learning in the 
21st Century (1999), known as "The Five Cs." These standards describe the "what" (content) of world languages learning and form the core of standards-based 
instruction in the world languages classroom. 

Communication 
The communication standard stresses the use of language for communication in "real life" situations. It emphasizes "what students can do with language" 
rather than "what they know about language." Students are asked to communicate in oral and written form, interpret oral and written messages, show 
cultural understanding when they communicate, and present oral and written information to various audiences for a variety of purposes. 

Cultures 
Cultural understanding is an important part of world languages education. Experiencing other cultures develops a better understanding and appreciation of 
the relationship between languages and other cultures, as well as the student's native culture. Students become better able to understand other people's 
points of view, ways of life, and contributions to the world. 

Connections 
World languages instruction must be connected with other subject areas. Content from other subject areas is integrated with world language instruction 
through lessons that are developed around common themes. 

Comparisons 
Students are encouraged to compare and contrast languages and cultures. They discover patterns, make predictions, and analyze similarities and 
differences across languages and cultures. Students often come to understand their native language and culture better through such comparisons. 

Communities 
Extending learning experiences from the world language classroom to the home and multilingual and multicultural community emphasizes living in a 
global society. Activities may include: field trips, use of e-mail and the World Wide Web, clubs, exchange programs and cultural activities, school-to-work 
opportunities, and opportunities to hear speakers of other languages in the school and classroom. 
 
 
 
 
 
http://globalteachinglearning.com/standards/5cs.shtml 
 

http://globalteachinglearning.com/standards/5cs.shtml
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APPENDIX D 
(RESOURCES) 

 
 
 
 

Textbooks: 
D’accord 1: Langue et Culture du Monde Francophone, Vista Higher Learning, ISBN 978-1618578662 
D’accord 2: Langue et Culture du Monde Francophone, Vista Higher Learning, ISBN 978-1605763620 
Descubre 1: Lengua y cultura del mundo hispánico, Vista Higher Learning, ISBN 978-1618571984 
Descubre 2: Lengua y cultura del mundo hispánico, Vista Higher Learning, ISBN 978-1618571991 
VHL Supersite:  https://www.vhlcentral.com/ 
 
Teacher Resources: 
Center for Language Education and Research: http://clear.msu.edu/clear/ 
Toni Theisen Wiki Page: http://tonitheisen.wikispaces.com/ 
NJ DOE model world language curriculum:  http://www.state.nj.us/education/modelcurriculum/ 
NJ World Language Standards: http://www.state.nj.us/education/cccs/2014/wl/ 
Teacher Effectiveness for Language Learning:  http://www.tellproject.org/ 
The International Journal of Foreign Language Teaching: http://www.ijflt.org/index.php/home 
World Language Assessment: http://wimedialab.org/worldlanguageassessment/Video.htm 
Foreign Language Educators of New Jersey: http://flenj.org/ 
American Council on the Teaching of World Languages: https://www.actfl.org/ 
American Association of Teachers of French: https://www.frenchteachers.org/ 
American Association of Teachers of Spanish and Portuguese: http://www.aatsp.org/ 
www.pinterest.com  
www.twitter.com 
www.facebook.com 
 
General Language Resources: 
Pixar “ short films”  
http://www.westerwelle.net/conversion_table.htm (Measurement conversion) 
http://wes.org/gradeconversionguide/ (International Grade Conversion Guide For Higher Education) 
www.getkahoot.com  
https://www.duolingo.com/ 
http://www.language-gym.com/#/ 
http://en.childrenslibrary.org/ (online books in many languages) 
http://www.thefrenchexperiment.com/stories/  (children's stories with audio) 
http://www.edutopia.org/blog/authentic-activities-world-language-classroom-sarah-loyola (Edutopia) 

https://www.vhlcentral.com/
http://clear.msu.edu/clear/
http://tonitheisen.wikispaces.com/
http://www.state.nj.us/education/modelcurriculum/
http://www.state.nj.us/education/cccs/2014/wl/
http://www.tellproject.org/
http://www.ijflt.org/index.php/home
http://wimedialab.org/worldlanguageassessment/Video.htm
http://flenj.org/
https://www.actfl.org/
https://www.frenchteachers.org/
http://www.aatsp.org/
http://www.pinterest.com/
http://www.twitter.com/
http://www.facebook.com/
http://www.westerwelle.net/conversion_table.htm
http://wes.org/gradeconversionguide/
http://www.getkahoot.com/
https://www.duolingo.com/
http://www.language-gym.com/#/
http://en.childrenslibrary.org/
http://www.thefrenchexperiment.com/stories/
http://www.edutopia.org/blog/authentic-activities-world-language-classroom-sarah-loyola
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https://worldlangsources.wikispaces.com/WL+Tech+Tools( All WL Resources) 
http://www.livebinders.com/play/play?id=693296  (Spanish & World Languages Teaching Resources: A digital Library) 
http://www.miscositas.com (Mis Cositas) 
http://www.bbc.co.uk/languages/ 
http://www.hello-world.com/ 
http://www.uni.edu/becker/ 
www.storybird.com 
www.k7.net 
www.socrative.com 
www.polleverywhere.com 
www.surveymonkey.com 
https://plickers.com/ 
https://www.zaption.com/ 
www.wordreference.com 
http://www.teachertube.com/ 
 
French Resources: 
Google.fr search “ Infografíe” 
http://www.childrensbooksforever.com/childrenpages/French.html (children's books in PDF) 
http://www.1jour1actu.com/  (French current events) 
http://www.laits.utexas.edu/tex/ 
http://www.francaisfacile.com/ 
http://bescherelle.com/ 
http://www.vatefaireconjuguer.com/ 
http://avosplumes.org/ 
https://quizlet.com/subject/french/ 
http://www.bbc.co.uk/schools/gcsebitesize/french/ (listening activities) 
http://fr.ver-taal.com/reportages.htm (listening activities - commercials, newscasts) 
http://www.tf1.fr/tf1/programmes-tv (French TV) 
http://www.20min.ch/ro/videotv/ (Swiss videos) 
http://www.podcastfrancaisfacile.com/ (podcasts) 
http://www.dailyfrenchpod.com/ (podcasts) 
 
Spanish Resources: 
Google.es search “ Infografía” 
http://www.childrensbooksforever.com/childrenpages/Spanish.html (children's books in PDF) 
http://www.aprenderespanol.org  (Video comic series/ Readings/ Grammar videos/ Vocabulary videos) 
http://www.senorjordan.com/  (Sr. Jordan Videos – Available on Youtube) 
http://personal.colby.edu/~bknelson/SLC/index.html (Barbara K. Nelson: Cultural Videos/ Readings/ Grammar) 
http://www.celebratelanguages.com/esextra.html (Videonovelas with activities) 

https://worldlangsources.wikispaces.com/WL+Tech+Tools
http://www.livebinders.com/play/play?id=693296
http://www.miscositas.com/
http://www.bbc.co.uk/languages/
http://www.hello-world.com/
http://www.uni.edu/becker/
http://www.storybird.com/
http://www.k7.net/
http://www.socrative.com/
http://www.polleverywhere.com/
http://www.surveymonkey.com/
https://plickers.com/
https://www.zaption.com/
http://www.wordreference.com/
http://www.teachertube.com/
http://www.childrensbooksforever.com/childrenpages/French.html
http://www.1jour1actu.com/
http://www.laits.utexas.edu/tex/
http://www.francaisfacile.com/
http://bescherelle.com/
http://www.vatefaireconjuguer.com/
http://avosplumes.org/
https://quizlet.com/subject/french/
http://www.bbc.co.uk/schools/gcsebitesize/french/
http://fr.ver-taal.com/reportages.htm
http://www.tf1.fr/tf1/programmes-tv
http://www.20min.ch/ro/videotv/
http://www.podcastfrancaisfacile.com/
http://www.dailyfrenchpod.com/
http://www.childrensbooksforever.com/childrenpages/Spanish.html
http://www.aprenderespanol.org/
http://www.senorjordan.com/
http://personal.colby.edu/%7Ebknelson/SLC/index.html
http://www.celebratelanguages.com/esextra.html
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http://www.elhuevodechocolate.com/index.html  ( Multitude of Resources: Authentic/ Reading/ Theatre) 
https://srtanrodriguez.wordpress.com/2013/03/18/top-20-websites-spanish-teachers-should-know-about-and-use/ (Srta Rodriguez) 
http://oflaslo.weebly.com/uploads/1/9/5/2/19527349/wl-spanishresources-weeb-combined3.docx (WL Spanish resources) 
http://misclaseslocas.blogspot.com/p/in-honor-of-my-100th-post-have-put.html (100 Resources for the Spanish Teacher) 
https://spanishplans.org/ (Recursos para profesores de español) 
http://www.drlemon.com/Grammar/basics.html (Dr. Lemon: Vocabulary/Grammar) 
https://rockalingua.com/videos (Music Based Spanish Learning) 
http://www.gpb.org/salsa/term/episode (Video lessons-Young Children) 
http://www.lightspeedspanish.co.uk/  (Culture/ Videos/ Podcasts/ Activities) 
https://quizlet.com/subject/spanish/ 
http://www.bbc.co.uk/schools/gcsebitesize/spanish/ (listening activities) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.elhuevodechocolate.com/index.html
https://srtanrodriguez.wordpress.com/2013/03/18/top-20-websites-spanish-teachers-should-know-about-and-use/
http://oflaslo.weebly.com/uploads/1/9/5/2/19527349/wl-spanishresources-weeb-combined3.docx
http://misclaseslocas.blogspot.com/p/in-honor-of-my-100th-post-have-put.html
https://spanishplans.org/
http://www.drlemon.com/Grammar/basics.html
https://rockalingua.com/videos
http://www.gpb.org/salsa/term/episode
http://www.lightspeedspanish.co.uk/
https://quizlet.com/subject/spanish/
http://www.bbc.co.uk/schools/gcsebitesize/spanish/
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UNIT I: Summer Vacation 

 
 
 
 

 

 
 

http://www.google.es/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwi1vpOnotfVAhXIwVQKHWttDvMQjRwIBw&url=http://www.hydrasocialmedia.com/blog/social-media-vacaciones/&psig=AFQjCNH48ITlzDd4W5eX4oElxD-WbAqRBg&ust=1502818459507955
http://www.google.es/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwi1vpOnotfVAhXIwVQKHWttDvMQjRwIBw&url=http://www.hydrasocialmedia.com/blog/social-media-vacaciones/&psig=AFQjCNH48ITlzDd4W5eX4oElxD-WbAqRBg&ust=1502818459507955�
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Unit II – City Life  
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Unit III – Nature & Environment 
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Unit IV – Workplace & Careers 
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Unit V – The Arts 
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