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Randolph Township Schools 
 

Mission Statement 
 

We commit to inspiring and empowering all students in Randolph schools 
to reach their full potential as unique, responsible and educated members 

of a global society. 
 
 

 
Randolph Township Schools 
Affirmative Action Statement 

 
Equality and Equity in Curriculum 

 
 
The Randolph Township School district ensures that the district’s curriculum and instruction are aligned to state standards.  The curriculum provides 
equity in instruction, educational programs and provides all students the opportunity to interact positively with others regardless of race, creed, color, 
national origin, ancestry, age, marital status, affectional or sexual orientation, gender, religion, disability or socioeconomic status.   
 

N.J.A.C. 6A:7-1.7(b): Section 504, Rehabilitation Act of 1973; N.J.S.A. 10:5; Title IX, Education Amendments of 1972 
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RANDOLPH TOWNSHIP BOARD OF EDUCATION 
EDUCATIONAL GOALS 

VALUES IN EDUCATION 
 
The statements represent the beliefs and values regarding our educational system.  Education is the key to self-actualization, which is realized through 
achievement and self-respect.  We believe our entire system must not only represent these values, but also demonstrate them in all that we do as a 
school system. 
 
We believe: 

• The needs of the child come first 
• Mutual respect and trust are the cornerstones of a learning community 
• The learning community consists of students, educators, parents, administrators, educational support personnel, the community and Board of 

Education members 
• A successful learning community communicates honestly and openly in a non-threatening environment 
• Members of our learning community have different needs at different times.  There is openness to the challenge of meeting those needs in 

professional and supportive ways 
• Assessment of professionals (i.e., educators, administrators and educational support personnel) is a dynamic process that requires review and 

revision based on evolving research, practices and experiences 
• Development of desired capabilities comes in stages and is achieved through hard work, reflection and ongoing growth 
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Randolph Township Schools 
Department of World Languages 

Spanish for Native/Heritage Speakers II 
 
 

Introduction 
 

“All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret spoken 
and written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures. 
Through language study, they will make connections with other content areas, compare the language and culture studied with their own, and 
participate in home and global communities” (New Jersey World Language Standards). 

 
Spanish for Native/Heritage Speakers is designed specifically for native or heritage students who are proficient speakers of Spanish.  The objective is 
to help students expand their current proficiency level in speaking and listening while developing their reading and writing skills in order to help 
them become biliterate.  A central goal of the program is to instill a sense of pride in our students and in their heritage.  Through the development of 
self-understanding and self-esteem, students will be better prepared to navigate a bicultural society. 

 
Spanish for Native/Heritage Speakers II is the continuation of the work began in Spanish for Native/Heritage Speakers I.  This course will enable 
students to expand and enhance proficiency in Spanish by providing them the opportunity to listen, speak, read, and write in a variety of contexts and 
for a variety of audiences including the family, school, and the community.  Students will continue to explore the cultures of the Hispanic world 
including their own as well as gain a better understanding of the nature of their own language.  Spanish for Native/Heritage Speakers II prepares 
students for Spanish for Native/Heritage Speakers III. 
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                                                                               RANDOLPH TOWNSHIP SCHOOL DISTRICT 

Curriculum Pacing Chart 
Spanish for Native/Heritage Speakers II 

 
 

 
 SUGGESTED TIME        
     ALLOTMENT 

  UNIT NUMBER CONTENT - UNIT OF STUDY 

9 weeks I Interpersonal Relationships 
9 weeks II Legends and Fables 
9 weeks III Families and Communities 
9 weeks IV Science and Technology 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit I: Interpersonal Relationships 
  

STANDARDS / GOALS: 
The intermediate high language learner has 
progressed from understanding and 
communicating at the sentence level to 
understanding and communicating at the 
paragraph level and can use connected 
sentences and paragraphs independently. 
 
Interpretive: 
7.1.IH.A.1 Analyze and critique information 
contained in culturally authentic materials 
using electronic information sources related to 
a variety of familiar and some unfamiliar 
topics. 
 
7.1.IH.A.2 Demonstrate comprehension of 
spoken and written language, as expressed by 
speakers of the target language in formal and 
informal settings, through appropriate 
responses. 
 
7.1.IH.A.3 Compare and contrast the use of 
verbal and non-verbal etiquette to perform a 
variety of functions (such as persuading, 
negotiating, or offering advice) in the target 
culture(s) and in one’s own culture. 
 
7.1.IH.A.4 Analyze historical and political 
contexts that connect or have connected 
famous people, places, and events from the 
target culture(s) with the United States.  
 
7.1.IH.A.5 Synthesize information from oral 
and written discourse dealing with a variety of 
topics. 
 
7.1.IH.A.6 Analyze and critique readings from 
culturally authentic materials. 
 
7.1.IH.A.7 Infer the meaning of some 
unfamiliar words and phrases in new formal 
and informal contexts.       
 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

Building relationships can be a challenging yet rewarding 
experience. 

• How do our personality traits make us compatible 
or incompatible in a relationship? 

Our experiences mold our personalities and affect how we 
live our lives. 

• How do our experiences influence our lives? 

 
KNOWLEDGE 

 

 
SKILLS 

Students will know:   
 
Personality traits is a group of characteristics that 
distinguishes an individual. 
 
 
 
 
 
They can choose to be happy or unhappy in how they 
handle life’s circumstances. 
 
Positive personality traits and an optimistic attitude are 
central to a happy life and to having successful 
relationships. 
 
 
 
 
 
 
 
 
 
 

Students will be able to:  
 
Express their personal opinions about their ideal 
personality. 
 
Interpret and comprehend the short film, Diez Minutos, 
by answering questions individually or in groups 
followed by full class discussion. 
 
Discuss the underlying components of happiness in a 
small group. 
 
Generate a list of personality traits essential to a happy 
life. 
 
Debate which personality traits are essential for 
compatible relationships. 
 
Draw or depict their ideal best friend and orally describe 
him/her to the class. 
 
Read and have a class discussion on the article, Las 
cuatro formulas científicas de la felicidad. 
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7.1.IH.A.8 Analyze structures of the target 
language and comparable linguistic structures 
in English. 
 
Interpersonal: 
7.1.IH.B.1 Use digital tools to participate in 
extended conversations using a variety of 
timeframes to exchange information.  
 
7.1.IH.B.2 Give, respond to, and ask for 
clarification on detailed oral and written 
directions, commands, and requests. 
 
7.1.IH.B.3 Interact in a variety of familiar 
situations using culturally appropriate verbal 
and non-verbal communication strategies. 
 
7.1.IH.B.4 Ask and respond to questions as 
part of a group discussion of topics and 
situations of a personal, academic, or social 
nature. 
 
7.1.IH.B.5 Engage in oral and/or written 
discourse in a variety of timeframes on topics 
of personal or social interest or on topics 
studied in other content areas. 
  
7.1.IH.B.6 Use language in a variety of settings 
to further personal and/or academic goals.   
 
Presentational: 
7.1.IH.C.2 Create and perform stories, poems, 
short plays, or oral reports based on personal 
experiences and/or that reflect cultural 
perspectives associated with the target 
culture(s). 
 
7.1.IH.C.3 Use language creatively in writing 
for a variety of purposes.  
 
7.1.IH.C.4 Explain the structural elements 
and/or cultural perspectives found in culturally 
authentic materials. 
 
7.1.IH.C.5 Explain cultural perspectives 
associated with the target culture(s), as 
evidenced by the cultural products and cultural 
practices associated with the target culture(s), 

 
 
 
 
 
 
 
 
 
 
 
It is important to analyze a character through words, 
thoughts, and their interaction with other characters in a 
story. 
 
 
 
 
 
 
 
 
Relationships, rules and responsibilities, change over time. 
 
 
Sexism and machismo exist in varying degrees around the 
world. 
 
 
 
Sexism and machismo have a strong presence in Latin 
America. 
 
 
 
 
Women’s rights vary depending on the country and its 
values and traditions. 

Interview a classmate and compare and contrast key 
components for happiness and present to the class. 
 
Write recipes for happiness. 
 
Present the recipes for happiness to the class. 
 
Identify, comprehend, and apply vocabulary/ useful 
expressions related to the fable, El caballo y el asno, by 
retelling the story. 
 
Interpret the fable, El caballo y el asno, and discuss their 
points of view. 
 
Summarize the main ideas from the fable, El caballo y el 
asno. 
 
Discuss the characteristics of the main characters; how 
they interact with each other, and their persona. 
 
Compare and contrast the lives of the characters. 
 
Demonstrate self-awareness of current and future 
responsibilities. 
 
Interpret the meanings of sexism and machismo. 
 
Debate the role of women and men/girls and boys in 
society. 
 
Interpret an article on the presence of sexism and 
machismo in Latin America. 
 
Compare and contrast how (or if) sexism/machismo 
exists in their own lives or in the media.   
 
Debate whether women and men should have equal 
rights.   
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and compare these perspectives with those of 
one’s own culture.  
 

Create a short skit showing machismo then re-enacting it 
without machismo. 
 
Discuss the differences and how they felt watching skits 
on the subject of machismo. 

ASSESSMENT EVIDENCE:  Students will show their learning by: 
• Listening to an authentic text, i.e. an author’s interview, and answering related questions. ( interpretative listening)  
• Having a conversation in small groups where they will identify the main ideas from an authentic reading. (interpretive reading & interpersonal)  
• Presenting a skit to the class about situations that make them happy or unhappy and why. (presentational speaking )  

 
KEY LEARNING EVENTS AND INSTRUCTION: 

• Class discussions 
• Writing portfolios 
• Reflective journals 
• Authentic readings  
• Listening activities 
• Group work 
• Debates 
• Jigsaw activities  
• Self-assessment / peer assessment 
• Shared reading and writing 
• Presentations 
• Independent reading / writing 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit I: Interpersonal Relationships 
 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
9 Weeks 

 

 
Unit 1: Interpersonal Relationships 

• Personal traits 
• Happiness 
• Social relationships 
• Gender roles - “El Machismo” 
• Women’s rights 

 

 
Suggested Resources: 
El Niño Raiz (Kitty Crowther) 
La familia de Hugo (Fuencisla del Amo) 
Diez Minutos film 
El caballo y el asno fable 
Las cuatro formulas científicas de la felicidad 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit II: Legends and Fables 
 

STANDARDS / GOALS: 
The intermediate high language learner has 
progressed from understanding and 
communicating at the sentence level to 
understanding and communicating at the 
paragraph level and can use connected 
sentences and paragraphs independently. 
 
Interpretive: 
7.1.IH.A.1 Analyze and critique information 
contained in culturally authentic materials 
using electronic information sources related to 
a variety of familiar and some unfamiliar 
topics. 
 
7.1.IH.A.2 Demonstrate comprehension of 
spoken and written language, as expressed by 
speakers of the target language in formal and 
informal settings, through appropriate 
responses. 
 
7.1.IH.A.4 Analyze historical and political 
contexts that connect or have connected 
famous people, places, and events from the 
target culture(s) with the United States.  
 
7.1.IH.A.5 Synthesize information from oral 
and written discourse dealing with a variety of 
topics. 
 
7.1.IH.A.6 Analyze and critique readings from 
culturally authentic materials. 
 
7.1.IH.A.7 Infer the meaning of some 
unfamiliar words and phrases in new formal 
and informal contexts.       
 
7.1.IH.A.8 Analyze structures of the target 
language and comparable linguistic structures 
in English. 
 
Interpersonal: 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

Understanding the legends of a particular society helps one 
understand and relate to that society’s culture and history. 

• In what ways do myths illustrate the belief 
systems and customs of the cultures that create 
them? 

Stories, fables, myths, and legends are used to entertain and as 
a teaching tool. 

• Why do we tell stories? 

 
KNOWLEDGE 

 

  
SKILLS 

Students will know:   
 
Legends are often created when ordinary people behave in 
extraordinary ways. 
 
A good strategy to aid with reading comprehension is to use 
context clues, visuals, and previously learned material to 
understand a story. 
 
Myths, legends, fables, and popular stories are all different 
types of literature and all have a purpose. 
 
 
 
 
Since the beginning of time, adults have used fables to educate 
children about what is right and wrong, good and bad, safe and 
unsafe. 
 
 
 
 
 
Fables are stories meant to teach a lesson. 

Students will be able to:  
 
Describe talented story tellers and their stories. 
 
 
Read a legend or a myth, monitoring reading using 
context clues. 
 
 
Compare and contrast myths, legends, fables, and 
popular stories from a variety of countries and 
cultures. 
 
Analyze and identify cause and effect in a story. 
 
Read with a critical lens and identify themes that 
exist in the realm of stories, fables, myths, and 
legends. 
 
Recognize metaphorical elements in stories, by 
focusing on the characters’ struggles. 
 
Write short fables and have the class determine the 
moral/lesson of the fables. 
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7.1.IH.B.1 Use digital tools to participate in 
extended conversations using a variety of 
timeframes to exchange information.  
 
7.1.IH.B.2 Give, respond to, and ask for 
clarification on detailed oral and written 
directions, commands, and requests. 
 
7.1.IH.B.4 Ask and respond to questions as 
part of a group discussion of topics and 
situations of a personal, academic, or social 
nature. 
 
7.1.IH.B.5 Engage in oral and/or written 
discourse in a variety of timeframes on topics 
of personal or social interest or on topics 
studied in other content areas. 
  
7.1.IH.B.6 Use language in a variety of settings 
to further personal and/or academic goals.   
 
Presentational: 
7.1.IH.C.1 Explain and compare how a cultural 
perspective led to the development of a cultural 
product or cultural practice in the target 
culture(s) and in one’s own culture, through a 
multimedia-rich presentation to be shared 
virtually with a target language audience. 
 
7.1.IH.C.2 Create and perform stories, poems, 
short plays, or oral reports based on personal 
experiences and/or that reflect cultural 
perspectives associated with the target 
culture(s). 
 
7.1.IH.C.3 Use language creatively in writing 
for a variety of purposes.  
 
7.1.IH.C.4 Explain the structural elements 
and/or cultural perspectives found in culturally 
authentic materials. 
 
7.1.IH.C.5 Explain cultural perspectives 
associated with the target culture(s), as 
evidenced by the cultural products and cultural 
practices associated with the target culture(s), 
and compare these perspectives with those of 
one’s own culture.  

 
 
 
 
Folklore can reveal some of the values and beliefs of a culture. 
 
 
 
 
 
 
 
The theme of a story is the underlying or overall message of 
that story. 
 
 
 
Stories shared from other cultures define, identify and help 
build relationships among people.   
 
Stories teach lessons about social norms and appropriate 
behavior to help individuals understand and accept norms in 
those cultures. 
 
 
 
 
 
 
 
 
 
 
 
Stories, legends, and fables allow individuals to connect and 
gain appreciation of the language and customs of the target 
culture. 
 
 
 

 
Research a fable from their native country or another 
country. 
 
Express how the author’s message, lesson, or moral 
connect to their own lives. 
 
Write essays about their beliefs and values. 
 
Interpret the stories, Los pájaros no tienen fronteras, 
La Leyenda del domingo siete and La Hierba Mate.  
 
Identify the themes or central ideas of a text. 
 
Recognize and interpret examples of figurative 
language and meaning. 
 
Distinguish the cultural values reflected in stories, 
legends, tales and/or myths. 
 
Analyze and comprehend the messages included in 
myths, legends, fables, and popular stories. 
 
Listen to and understand the main idea stories. 
 
Orally summarize the main idea of a story in small 
groups. 
 
Research legends and orally present them to the 
class to discuss their findings. 
 
Role-play/perform a scene from a myth or legend for 
the class.  
 
Research a country of choice and integrate that 
knowledge with folklore from the same country. 
 
Compare and contrast literary works, periods, 
themes, genres, and literary elements. 
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ASSESSMENT EVIDENCE:  Students will show their learning by: 
• Reading an authentic article and answering related questions. (interpretive reading)  
• Creating illustrations to accompany a story, description or sequence of events and sharing in small groups. (interpersonal) 
• Reading a fable and explaining to the class the moral message of the reading. (interpretive reading & presentational speaking) 

 
KEY LEARNING EVENTS AND INSTRUCTION: 

• Class discussions 
• Writing portfolios 
• Reflective journals 
• Authentic readings  
• Listening activities 
• Group work 
• Debates 
• Jigsaw activities  
• Self-assessment / peer assessment 
• Shared reading and writing 
• Presentations 
• Independent reading / writing 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit II: Legends and Fables 
 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
9 Weeks 

 

 
Unit 2: Legends and Fables 

• Literary elements: myths, folk stories, and fables 
• Fairytales 
• Childhood fantasy 

 
 

 
Suggested Resources: 
Los pájaros no tienen fronteras, Edna Iturralde 
La Leyenda del domingo 
La Hierba Mate, Karla Lorenzo 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit III: Families and Communities 
 
 

STANDARDS / GOALS: 
The intermediate high language learner has 
progressed from understanding and 
communicating at the sentence level to 
understanding and communicating at the 
paragraph level and can use connected 
sentences and paragraphs independently. 
 
Interpretive: 
7.1.IH.A.1 Analyze and critique information 
contained in culturally authentic materials 
using electronic information sources related to 
a variety of familiar and some unfamiliar 
topics. 
 
7.1.IH.A.2 Demonstrate comprehension of 
spoken and written language, as expressed by 
speakers of the target language in formal and 
informal settings, through appropriate 
responses. 
 
7.1.IH.A.4 Analyze historical and political 
contexts that connect or have connected 
famous people, places, and events from the 
target culture(s) with the United States.  
 
7.1.IH.A.5 Synthesize information from oral 
and written discourse dealing with a variety of 
topics. 
 
7.1.IH.A.6 Analyze and critique readings from 
culturally authentic materials. 
 
7.1.IH.A.7 Infer the meaning of some 
unfamiliar words and phrases in new formal 
and informal contexts.       
 
7.1.IH.A.8 Analyze structures of the target 
language and comparable linguistic structures 
in English. 
 
Interpersonal: 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

The composition of the family structure may vary among 
cultures and change over time. 

• What constitutes a family in different societies? 

Communities and a sense of belonging play an important role 
in different societies. 

• How does the role that families and 
communities assume differ in societies around 
the world? 

 
KNOWLEDGE 

 

  
SKILLS 

Students will know:   
 
Familial roles are often conveyed through literature and have 
evolved over time. 
 
 
 
There are similarities and differences in family relationships in 
the U.S. as compared to their home countries or heritage. 
 
Traditional family relationships and structures differ by culture. 
 
 
The definition of a “typical family” in target countries is 
influenced by many factors, in particular culture. 
 
 
 
 
 
 
 

Students will be able to:  
 
Listen to poetry, read nonfiction articles, and read 
fictional short stories in order to compare and 
contrast perspectives of different people on similar 
topics and themes.  
 
Compare and contrast family structures and customs 
in other countries to their own. 
 
Analyze and critique some cultural practices of 
families in target language countries. 
 
Interpret a video clip about a “typical family” from a 
Hispanic/Latino culture. 
 
Examine how a “typical family” in a 
Hispanic/Latino culture compares to their own. 
 
Write brief emails about their family or an imaginary 
family. 
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7.1.IH.B.1 Use digital tools to participate in 
extended conversations using a variety of 
timeframes to exchange information.  
 
7.1.IH.B.2 Give, respond to, and ask for 
clarification on detailed oral and written 
directions, commands, and requests. 
 
7.1.IH.B.4 Ask and respond to questions as 
part of a group discussion of topics and 
situations of a personal, academic, or social 
nature. 
 
7.1.IH.B.5 Engage in oral and/or written 
discourse in a variety of timeframes on topics 
of personal or social interest or on topics 
studied in other content areas. 
  
7.1.IH.B.6 Use language in a variety of settings 
to further personal and/or academic goals.   
 
Presentational 
7.1.IH.C.1 Explain and compare how a cultural 
perspective led to the development of a cultural 
product or cultural practice in the target 
culture(s) and in one’s own culture, through a 
multimedia-rich presentation to be shared 
virtually with a target language audience. 
 
7.1.IH.C.2 Create and perform stories, poems, 
short plays, or oral reports based on personal 
experiences and/or that reflect cultural 
perspectives associated with the target 
culture(s). 
 
7.1.IH.C.3 Use language creatively in writing 
for a variety of purposes.  
 
7.1.IH.C.4 Explain the structural elements 
and/or cultural perspectives found in culturally 
authentic materials. 
 
7.1.IH.C.5 Explain cultural perspectives 
associated with the target culture(s), as 
evidenced by the cultural products and cultural 
practices associated with the target culture(s), 
and compare these perspectives with those of 
one’s own culture.  
 

One factor that molds a child’s character and personality is the 
affection or lack of affection he/she receives at home.  
 
 
 
 
The life and dignity of every person must be respected and 
protected at every stage and in every condition. 
 
 
 
 
 
 
Cultural perspectives, practices, and products influence 
different heritage groups in the US. 
 
 
 
 
 
 
 
 
 
 
 
 
 
People immigrate for different and personal reasons. 
 
 
 
 
 
 
 
 
 
 

Describe what they perceive to be traditional 
behavior between parents and children. 
 
Differentiate parent’s responsibilities and obligations 
to their children. 
 
Evaluate different factors that influence the lives of 
today’s youth. 
 
Examine advantages and disadvantages of living in a 
small town versus a large town. 
 
Interpret and explain the author’s point of view. 
 
Analyze what parents expect from their children, 
how they support them and their morals. 
 
Compare and contrast a student’s life with older 
relative’s lives. 
 
Research Latin American figures and analyze how 
they have impacted the lives of their people. 
 
Analyze a particular point of view or cultural 
experience reflected in a work of literature. 
 
Write an essay comparing and contrasting the values 
of the characters from the stories read in class. 
 
Talk about the reasons why people decide to move to 
another country. 
 
Contemplate the positive and negative impact of 
moving to a different country. 
 
Share their experiences about living in the US or 
their home countries in small groups or through 
journal writing. 
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7.1.IH.C.6 Explain/demonstrate cross-cultural 
skills needed for a variety of professions and 
careers within the global workforce. 

 
 
 
 
 
 
The choices people make about where they live and how they 
choose to live their lives have lasting consequences. 

State problems affecting Latinos in the US and 
recommend possible solutions. 
 
Exchange opinions on current or past events 
affecting Latinos in the United States. 
 
Examine biographies of well-known Latinos that 
have migrated to this country.  (i.e.: sports players, 
artists, and other professionals) and identify, 
analyze, and evaluate different factors that played an 
important role when leaving their home countries.  
 
Analyze various texts and explain how and why the  
past experiences of different groups of Latinos in the 
United States have shaped their perspectives.  

ASSESSMENT EVIDENCE:  Students will show their learning by: 
• Reading fictional short stories, identifying vocabulary, and answering open-ended questions. (interpretive reading)  
• Having a conversation with a classmate to find information about each other’s family traditions. Students will record their conversations. (interpersonal) 
• Creating a presentation about a famous Spanish figure and explaining how they have influenced their own culture. (presentational writing & speaking)  
 

KEY LEARNING EVENTS AND INSTRUCTION: 
• Class discussions in response to a variety of stimuli 
• Graphic organizers 
• Writing portfolios 
• Reflective journals 
• Authentic readings  
• Listening activities 
• Group work 
• Debates 
• Jigsaw activities  
• Self-assessment / peer assessment 
• Shared reading and writing 
• Presentations 
• Independent reading / writing 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit III: Families and Communities 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
9 Weeks 

 

 
Unit 3: Families and Communities 

• Customs and values 
• Educational communities 
• Family structure 
• Global citizenship 
• Human geography 
• Family relationship 

 
 

 
 

 
Suggested Resources: 
Cómo las hermanas García perdieron su acento, Julia 
Alvarez (novel) 
Mas allá de mí, Francisco Jiménez (novel) 
Un oso y un amor, Sabine Ulibarrí (short story) 
Yo voy soñando caminos, Antonio Machado (poem) 
Esperanza Renace, Pam Munoz Ryan (novel) 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit IV: Science and Technology 
 

STANDARDS / GOALS: 
Intermediate high speakers are able to converse 
with ease and confidence when dealing with 
the routine task and social situations of the 
intermediate level.  Able to handle successfully 
uncomplicated tasks and social situations 
requiring an exchange of basis information 
related to work, school, recreation, particular 
interest, and areas of competence. 
 
Interpretive: 
7.1.IH.A.1 Analyze and critique information 
contained in culturally authentic materials 
using electronic information sources related to 
a variety of familiar and some unfamiliar 
topics. 
 
7.1.IH.A.2 Demonstrate comprehension of 
spoken and written language, as expressed by 
speakers of the target language in formal and 
informal settings, through appropriate 
responses. 
 
7.1.IH.A.3 Compare and contrast the use of 
verbal and non-verbal etiquette to perform a 
variety of functions (such as persuading, 
negotiating, or offering advice) in the target 
culture(s) and in one’s own culture. 
 
7.1.IH.A.4 Analyze historical and political 
contexts that connect or have connected 
famous people, places, and events from the 
target culture(s) with the United States.  
 
7.1.IH.A.5 Synthesize information from oral 
and written discourse dealing with a variety of 
topics. 
 
7.1.IH.A.6 Analyze and critique readings from 
culturally authentic materials. 
 

 
ENDURING UNDERSTANDINGS 

 

 
ESSENTIAL QUESTIONS 

Scientific and technological developments have greatly 
impacted those living in industrialized societies. 

• How do developments in science and 
technology affect our lives? 

Progress is defined by cultural interpretation. • How do different cultures determine what is 
progress? 

 
KNOWLEDGE 

 

  
SKILLS 

Students will know:   
 
Significant changes in the workplace and in education are the 
result of new and advanced technology.  
 
 
 
 
 
The lack of technological progress in the Spanish-speaking 
world has led to many people feeling left behind from other 
more technologically advanced cultures.  
 
 
 
 
 
 
 
Being proud, working hard, and having the confidence of 
success is instrumental in helping achieve ones’ dreams. 
 
 
 
 

Students will be able to:  
 
State the rapid growth of technology and what can 
be done to keep up with it. 
 
Compare and contrast the rate of change and 
people’s attitude toward technological advancement 
in the United States with a Latin American country. 
 
Evaluate how cultural practices and perspectives 
affect technological progress in the Spanish-
speaking world.  
 
Create slogans that identify their proposals for  
technological changes that will improve their lives. 

Research and identify famous scientists from Latin 
American countries. 
 
Participate in a class discussion about the importance 
of Hispanic youth being persistent in continuing and 
completing their education in order to meet their 
goals. 
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7.1.IH.A.7 Infer the meaning of some 
unfamiliar words and phrases in new formal 
and informal contexts.       
 
7.1.IH.A.8 Analyze structures of the target 
language and comparable linguistic structures 
in English. 
 
Interpersonal: 
7.1.IH.B.1 Use digital tools to participate in 
extended conversations using a variety of 
timeframes to exchange information.  
 
7.1.IH.B.2 Give, respond to, and ask for 
clarification on detailed oral and written 
directions, commands, and requests. 
 
7.1.IH.B.3 Interact in a variety of familiar 
situations using culturally appropriate verbal 
and non-verbal communication strategies. 
 
7.1.IH.B.4 Ask and respond to questions as 
part of a group discussion of topics and 
situations of a personal, academic, or social 
nature. 
 
7.1.IH.B.5 Engage in oral and/or written 
discourse in a variety of timeframes on topics 
of personal or social interest or on topics 
studied in other content areas. 
  
7.1.IH.B.6 Use language in a variety of settings 
to further personal and/or academic goals.   
 
Presentational 
7.1.IH.C.1 Explain and compare how a cultural 
perspective led to the development of a cultural 
product or cultural practice in the target 
culture(s) and in one’s own culture, through a 
multimedia-rich presentation to be shared 
virtually with a target language audience. 
 
7.1.IH.C.2 Create and perform stories, poems, 
short plays, or oral reports based on personal 
experiences and/or that reflect cultural 
perspectives associated with the target 
culture(s). 
 

 
 
 
 
 
 
 
 
 
 
 
A digital native is someone who has grown-up with technology 
as a normal part of his or her everyday life.  A digital 
immigrant is someone who had to learn to use new 
technologies because they did not exist when they were 
younger. 
 
 
 
 
 
 
 
The level of importance we give to technology is decided by 
many factors including our ease and comfort level with it and 
how integrated it is within our lives. 

Evaluate expressive products (stories, songs, and 
works of art) of the Spanish-speaking world that 
reflect the impact of technology. 
 
Hypothesize about views and attitudes regarding the 
impact of technology in the Spanish-speaking world. 
 
Theorize why differences exist between attitudes 
towards technology in the Spanish-speaking world 
and the United States. 
 
Evaluate views and attitudes regarding the impact of 
technology with the younger versus the older 
generation. 
 
Interview family at home to find out how technology 
has changed during the course of their lives or how it 
has changed their lives for the better or worse. 
 
Evaluate their findings on how technology has 
evolved and changed people’s lives by writing an 
essay or through an oral presentation. 
 
Generate graphic organizers comparing and 
contrasting the differences between digital natives 
and digital immigrants on how they perceive the 
importance of technology. 
 
Debate issues related to the impact of technology on 
various fields such as education, transportation, 
government, and various professions. 
 
Organize and share presentations that depict their 
vision of the impact of technology on the future. 
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7.1.IH.C.3 Use language creatively in writing 
for a variety of purposes.  
 
7.1.IH.C.4 Explain the structural elements 
and/or cultural perspectives found in culturally 
authentic materials. 
 
7.1.IH.C.5 Explain cultural perspectives 
associated with the target culture(s), as 
evidenced by the cultural products and cultural 
practices associated with the target culture(s), 
and compare these perspectives with those of 
one’s own culture.  
 
7.1.IH.C.6 Explain/demonstrate cross-cultural 
skills needed for a variety of professions and 
careers within the global workforce. 

 
 
 
 
 
 
 

ASSESSMENT EVIDENCE:  Students will show their learning by: 
• Reading an article about the differences between digital natives and digital immigrants and presenting their findings. (interpretive reading & 

presentational speaking)  
• Creating a dialogue about topics related to technology today. (interpersonal)  
• Presenting the differences of technology use in Latin America and the United States. (presentational writing & speaking) 

 
KEY LEARNING EVENTS AND INSTRUCTION: 

• Class discussions in response to a variety of stimuli 
• Graphic organizers 
• Writing portfolios 
• Reflective journals 
• Authentic readings  
• Listening activities 
• Group work 
• Debates 
• Jigsaw activities  
• Self-assessment / peer assessment 
• Shared reading and writing 
• Presentations 
• Independent reading / writing 
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RANDOLPH TOWNSHIP SCHOOL DISTRICT 
Spanish for Native/Heritage Speakers II 

Unit IV: Science and Technology 
 
 

 
SUGGESTED 

TIME 
ALLOTMENT 

 

 
CONTENT-UNIT OF STUDY 

 
SUPPLEMENTAL UNIT RESOURCES 

 

 
9 Weeks 

 

 
Unit 4: Science and Technology 

• Science 
• Technology 
• Ethics 
• Challenges 

 
 

 
 

 
Suggested Resources: 
Non-Fiction and online current technological articles- 
www.infotechnology.com 
Cuando era Puertorriqueña, Esmeralda Santiago 
Infographic: Nativos, Inmigrantes, Analfabetos Digitales- see 
pages 38-41 under appendix D 
 
 

 
 
 
  

http://www.infotechnology.com/
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APPENDIX A 

ACTFL Proficiency Guidelines 2012 – Intermediate High Learners 
 
The ACTFL Proficiency Guidelines are descriptions of what individuals can do with language in terms of speaking, writing, listening, and reading in real-world 
situations in a spontaneous and non-rehearsed context.  These Guidelines present the levels of proficiency as ranges, and describe what an individual can and 
cannot do with language at each level, regardless of where, when, or how the language was acquired.  They are an instrument for the evaluation of functional 
language ability. 
 
SPEAKING: 
Speakers at the Intermediate level are distinguished primarily by their ability to create with the language when talking about familiar topics related to their daily life. They are able to 
recombine learned material in order to express personal meaning. Intermediate- level speakers can ask simple questions and can handle a straightforward survival situation. They 
produce sentence-level language, ranging from discrete sentences to strings of sentences, typically in present time. Intermediate-level speakers are understood by interlocutors who 
are accustomed to dealing with non-native learners of the language. 
 
Intermediate High speakers are able to converse with ease and confidence when dealing with the routine tasks and social situations of the Intermediate level. They are able to handle 
successfully uncomplicated tasks and social situations requiring an exchange of basic information related to their work, school, recreation, particular interests, and areas of 
competence. 
 
Intermediate High speakers can handle a substantial number of tasks associated with the Advanced level, but they are unable to sustain performance of all of these tasks all of the time. 
Intermediate High speakers can narrate and describe in all major time frames using connected discourse of paragraph length, but not all the time. Typically, when Intermediate High speakers 
attempt to perform Advanced-level tasks, their speech exhibits one or more features of breakdown, such as the failure to carry out fully the narration or description in the appropriate major time 
frame, an inability to maintain paragraph-length discourse, or a reduction in breadth and appropriateness of vocabulary. 
 
Intermediate High speakers can generally be understood by native speakers unaccustomed to dealing with non-natives, although interference from another language may be evident 
(e.g., use of code-switching, false cognates, literal translations), and a pattern of gaps in communication may occur. 
 
WRITING: 
Writers at the Intermediate level are characterized by the ability to meet practical writing needs, such as simple messages and letters, requests for information, and notes. In addition, 
they can ask and respond to simple questions in writing. These writers can create with the language and communicate simple facts and ideas in a series of loosely connected sentences 
on topics of personal interest and social needs. They write primarily in present time. At this level, writers use basic vocabulary and structures to express meaning that is 
comprehensible to those accustomed to the writing of non-natives. 
 
Writers at the Intermediate High sublevel are able to meet all practical writing needs of the Intermediate level. Addition- ally, they can write compositions and simple summaries 
related to work and/or school experiences. They can narrate and describe in different time frames when writing about everyday events and situations. These narrations and descriptions 
are often but not always of paragraph length, and they typically contain some evidence of breakdown in one or more features of the Advanced level. For example, these writers may be 
inconsistent in the use of appropriate major time markers, resulting in a loss of clarity. The vocabulary, grammar, and style of Intermediate High writers essentially correspond to 
those of the spoken language. Intermediate High writing, even with numerous and perhaps significant errors, is generally compre- hensible to natives not used to the writing of non-
natives, but there are likely to be gaps in comprehension. 
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LISTENING: 
At the Intermediate level, listeners can understand information conveyed in simple, sentence-length speech on familiar or everyday topics. They are generally able to comprehend one 
utterance at a time while engaged in face-to-face conversations or in routine listening tasks such as understanding highly contextualized messages, straightforward announcements, or 
simple instructions and directions. Listeners rely heavily on redundancy, restatement, paraphrasing, and contextual clues. 
 
Intermediate-level listeners understand speech that conveys basic information. This speech is simple, minimally connected, and contains high-frequency  vocabulary. 
 
Intermediate-level listeners are most accurate in their comprehension when getting meaning from simple, straightforward speech. They are able to comprehend messages found in 
highly familiar everyday contexts. Intermediate listeners require a controlled listen- ing environment where they hear what they may expect to hear. 
 
At the Intermediate High sublevel, listeners are able to understand, with ease and confidence, simple sentence-length speech in basic personal and social contexts. They can derive 
substantial meaning from some connected texts typically understood by Advanced-level listeners although there often will be gaps in understanding due to a limited knowledge of the 
vocabulary and structures of the spoken language. 
 
READING: 
At the Intermediate level, readers can understand information conveyed in simple, predictable, loosely connected texts. Read- ers rely heavily on contextual clues. They can most 
easily understand information if the format of the text is familiar, such as in a weather report or a social announcement. 
 
Intermediate-level readers are able to understand texts that convey basic information such as that found in announcements, notices, and online bulletin boards and forums. These texts 
are not complex and have a predictable pattern of presentation. The discourse 
is minimally connected and primarily organized in individual sentences and strings of sentences containing predominantly high- frequency vocabulary. 
 
Intermediate-level readers are most accurate when getting meaning from simple, straightforward texts. They are able to understand mes- sages found in highly familiar, everyday contexts. At this 
level, readers may not fully understand texts that are detailed or those texts in which knowledge of language structures is essential in order to understand sequencing, time frame, and chronology. 
 
At the Intermediate High sublevel, readers are able to understand fully and with ease short, non-complex texts that convey basic information and deal with personal and social topics to 
which the reader brings personal interest or knowledge. 
 
These readers are also able to understand some connected texts featuring description and narration although there will be occasional gaps in understanding due to a limited knowledge 
of the vocabulary, structures, and writing conventions of the language. 
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APPENDIX B 
New Jersey World Language Standards 

 
INTERMEDIATE-HIGH:  The Intermediate-High language learner has progressed from understanding and communicating at the sentence level to 
understanding and communicating at the paragraph level and can use connected sentences and paragraphs independently to:  

Interpretive Analyze written and oral text.  
Synthesize written and oral text.  
Identify most supporting details in written and oral text.  
Infer meaning of unfamiliar words in new contexts.  
Infer and interpret author’s intent.  
Identify some cultural perspectives.  
Identify the organizing principle in written and oral text.  

7.1.IH.A.1 Analyze and critique information contained in culturally authentic materials using electronic information and other sources related to 
a variety of familiar and some unfamiliar topics. 

7.1.IH.A.2 Demonstrate comprehension of spoken and written language as expressed by speakers of the target language in formal and informal 
settings, through appropriate responses. 

7.1.IH.A.3 Compare and contrast the use of verbal and non-verbal etiquette to perform a variety of functions (such as persuading, negotiating, or 
offering advice) in the target culture(s) and in one’s own culture. 

7.1.IH.A.4 Analyze historical and political contexts that connect or have connected famous people, places, and events from the target culture(s) 
with the United States. 

7.1.IH.A.5 Synthesize information from oral and written discourse dealing with a variety of topics. 
7.1.IH.A.7 Infer the meaning of some unfamiliar words and phrases in new formal and informal contexts. 
7.1.IH.A.8 Analyze structures of the target language and comparable linguistic structures in English. 
 
Interpersonal Infer meaning of unfamiliar words in new contexts.  

Identify some cultural perspectives.  
Narrate and describe across a wide-range of topics.  
Compare and contrast.  
Offer and support opinions.  
Persuade someone to change a point of view.  
Make and change plans.  
Offer advice.  
Handle a situation with a complication.  

7.1.IH.B.1 Use digital tools to participate in extended conversations using a variety of timeframes to exchange information. 
7.1.IH.B.2 Give, respond to, and ask for clarification on detailed oral and written directions, commands, and requests. 
7.1.IH.B.3 Interact in a variety of familiar situations using culturally appropriate verbal and non-verbal communication strategies. 
7.1.IH.B.4 Ask and respond to questions as part of a group discussion of topics and situations of a personal, academic, or social nature. 
7.1.IH.B.5 Engage in oral and/or written discourse in a variety of timeframes on topics of personal or social interest or on topics studied in other 

content areas. 
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7.1.IH.B.6 Use language in a variety of settings to further personal and/or academic goals. 
 
Presentational Synthesize written and oral text.  

Identify some cultural perspectives.  
Narrate and describe across a wide-range of topics.  
Compare and contrast.  
Offer and support opinions.  
Persuade someone to change a point of view.  
Offer advice.  

7.1.IH.C.1 Explain and compare how a cultural perspective led to the development of a cultural product or cultural practice in the target 
culture(s) and in one’s own culture, through a multimedia-rich presentation to be shared virtually with a target language audience. 

7.1.IH.C.2 Create and perform stories, poems, short plays, or oral reports based on personal experiences and/or that reflect cultural perspectives 
associated with the target culture(s). 

7.1.IH.C.3 Use language creatively in writing for a variety of purposes. 
7.1.IH.C.4 Explain the structural elements and/or cultural perspectives found in culturally authentic materials. 
7.1.IH.C.5 Explain cultural perspectives associated with the target culture(s), as evidenced by the cultural products and cultural practices 

associated with the target culture(s), and compare these perspectives with those of one’s own culture. 
7.1.IH.C.6 Explain/demonstrate cross-cultural skills needed for a variety of professions and careers within the global workforce. 
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APPENDIX C 
Standards for Foreign Language Learning in the 21st Century, 1999 &  

Standards for Foreign Language Learning: Preparing for the 21st Century, 1996 
National Standards in Foreign Language Education 

The 5 C's 
Communication, Culture, Connections, Comparisons, Communities  

Standards-based world languages education and the New Jersey standards reflect the themes in the Standards for Foreign Language Learning in the 
21st Century (1999), known as "The Five Cs." These standards describe the "what" (content) of world languages learning and form the core of standards-based 
instruction in the world languages classroom. 

Communication 
The communication standard stresses the use of language for communication in "real life" situations. It emphasizes "what students can do with language" 
rather than "what they know about language." Students are asked to communicate in oral and written form, interpret oral and written messages, show 
cultural understanding when they communicate, and present oral and written information to various audiences for a variety of purposes. 

Cultures 
Cultural understanding is an important part of world languages education. Experiencing other cultures develops a better understanding and appreciation of 
the relationship between languages and other cultures, as well as the student's native culture. Students become better able to understand other people's 
points of view, ways of life, and contributions to the world. 

Connections 
World languages instruction must be connected with other subject areas. Content from other subject areas is integrated with world language instruction 
through lessons that are developed around common themes. 

Comparisons 
Students are encouraged to compare and contrast languages and cultures. They discover patterns, make predictions, and analyze similarities and 
differences across languages and cultures. Students often come to understand their native language and culture better through such comparisons. 

Communities 
Extending learning experiences from the world language classroom to the home and multilingual and multicultural community emphasizes living in a 
global society. Activities may include: field trips, use of e-mail and the World Wide Web, clubs, exchange programs and cultural activities, school-to-work 
opportunities, and opportunities to hear speakers of other languages in the school and classroom. 
 
 
 
 
 
http://globalteachinglearning.com/standards/5cs.shtml 

  

http://globalteachinglearning.com/standards/5cs.shtml
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APPENDIX D 
Resources 

 
 

Teacher Resources: 
Center for Language Education and Research: http://clear.msu.edu/clear/ 
Toni Theisen Wiki Page: http://tonitheisen.wikispaces.com/ 
NJ DOE model world language curriculum:  http://www.state.nj.us/education/modelcurriculum/ 
NJ World Language Standards: http://www.state.nj.us/education/cccs/2014/wl/ 
Teacher Effectiveness for Language Learning:  http://www.tellproject.org/ 
The International Journal of Foreign Language Teaching: http://www.ijflt.org/index.php/home 
World Language Assessment: http://wimedialab.org/worldlanguageassessment/Video.htm 
Foreign Language Educators of New Jersey: http://flenj.org/ 
American Council on the Teaching of World Languages: https://www.actfl.org/ 
American Association of Teachers of French: https://www.frenchteachers.org/ 
American Association of Teachers of Spanish and Portuguese: http://www.aatsp.org/ 
American Association of Teachers of Chinese: http://clta-us.org 
The Comprehensible Classroom:  https://martinabex.com/ 
TPRS and Comprehensible Input Training:  http://www.benslavic.com/tprs-resources.html 
Great Story Reading Project: http://storiesfirst.org/greatstoryreadingproject/ 
Embedded Reading: https://embeddedreading.com/ 
www.pinterest.com  
www.twitter.com 
www.facebook.com 
 
General Language Resources: 
http://www.westerwelle.net/conversion_table.htm (Measurement conversion) 
http://wes.org/gradeconversionguide/ (International Grade Conversion Guide For Higher Education) 
www.getkahoot.com  
https://www.duolingo.com/ 
http://www.language-gym.com/#/ 
http://en.childrenslibrary.org/ (online books in many languages) 
http://www.thefrenchexperiment.com/stories/  (children's stories with audio) 
http://www.edutopia.org/blog/authentic-activities-world-language-classroom-sarah-loyola (Edutopia) 
https://worldlangsources.wikispaces.com/WL+Tech+Tools( All WL Resources) 
http://www.livebinders.com/play/play?id=693296  (Spanish & World Languages Teaching Resources: A digital Library) 
http://www.miscositas.com (Mis Cositas) 
http://www.bbc.co.uk/languages/ 

http://clear.msu.edu/clear/
http://tonitheisen.wikispaces.com/
http://www.state.nj.us/education/modelcurriculum/
http://www.state.nj.us/education/cccs/2014/wl/
http://www.tellproject.org/
http://www.ijflt.org/index.php/home
http://wimedialab.org/worldlanguageassessment/Video.htm
http://flenj.org/
https://www.actfl.org/
https://www.frenchteachers.org/
http://www.aatsp.org/
http://clta-us.org/
https://martinabex.com/
http://www.benslavic.com/tprs-resources.html
http://storiesfirst.org/greatstoryreadingproject/
https://embeddedreading.com/
http://www.pinterest.com/
http://www.twitter.com/
http://www.facebook.com/
http://www.westerwelle.net/conversion_table.htm
http://wes.org/gradeconversionguide/
http://www.getkahoot.com/
https://www.duolingo.com/
http://www.language-gym.com/#/
http://en.childrenslibrary.org/
http://www.thefrenchexperiment.com/stories/
http://www.edutopia.org/blog/authentic-activities-world-language-classroom-sarah-loyola
https://worldlangsources.wikispaces.com/WL+Tech+Tools
http://www.livebinders.com/play/play?id=693296
http://www.miscositas.com/
http://www.bbc.co.uk/languages/
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http://www.hello-world.com/ 
http://www.uni.edu/becker/ 
www.storybird.com 
www.k7.net 
www.socrative.com 
www.polleverywhere.com 
www.surveymonkey.com 
https://plickers.com/ 
https://www.zaption.com/ 
www.wordreference.com 
http://www.teachertube.com/ 
www.tunein.com 
https://www.youtube.com/playlist?list=PLAA60F7F6F4451876 
https://toontastic.withgoogle.com/  
 
Spanish Resources: 
http://www.childrensbooksforever.com/childrenpages/Spanish.html (children's books in PDF) 
http://www.aprenderespanol.org  (Video comic series/ Readings/ Grammar videos/ Vocabulary videos) 
http://www.senorjordan.com/  (Sr. Jordan Videos – Available on Youtube) 
http://personal.colby.edu/~bknelson/SLC/index.html (Barbara K. Nelson: Cultural Videos/ Readings/ Grammar) 
http://www.celebratelanguages.com/esextra.html (Videonovelas with activities) 
http://www.elhuevodechocolate.com/index.html  ( Multitude of Resources: Authentic/ Reading/ Theatre) 
https://srtanrodriguez.wordpress.com/2013/03/18/top-20-websites-spanish-teachers-should-know-about-and-use/ (Srta Rodriguez) 
http://oflaslo.weebly.com/uploads/1/9/5/2/19527349/wl-spanishresources-weeb-combined3.docx (WL Spanish resources) 
http://misclaseslocas.blogspot.com/p/in-honor-of-my-100th-post-have-put.html (100 Resources for the Spanish Teacher) 
https://spanishplans.org/ (Recursos para profesores de español) 
http://www.drlemon.com/Grammar/basics.html (Dr. Lemon: Vocabulary/Grammar) 
https://rockalingua.com/videos (Music Based Spanish Learning) 
http://www.gpb.org/salsa/term/episode (Video lessons-Young Children) 
http://www.lightspeedspanish.co.uk/  (Culture/ Videos/ Podcasts/ Activities) 
https://quizlet.com/subject/spanish/ 
http://www.bbc.co.uk/schools/gcsebitesize/spanish/ (listening activities) 
http://www.thespanishexperiment.com/stories 
  

http://www.hello-world.com/
http://www.uni.edu/becker/
http://www.storybird.com/
http://www.k7.net/
http://www.socrative.com/
http://www.polleverywhere.com/
http://www.surveymonkey.com/
https://plickers.com/
https://www.zaption.com/
http://www.wordreference.com/
http://www.teachertube.com/
http://www.tunein.com/
https://www.youtube.com/playlist?list=PLAA60F7F6F4451876
https://toontastic.withgoogle.com/
http://www.childrensbooksforever.com/childrenpages/Spanish.html
http://www.aprenderespanol.org/
http://www.senorjordan.com/
http://personal.colby.edu/%7Ebknelson/SLC/index.html
http://www.celebratelanguages.com/esextra.html
http://www.elhuevodechocolate.com/index.html
https://srtanrodriguez.wordpress.com/2013/03/18/top-20-websites-spanish-teachers-should-know-about-and-use/
http://oflaslo.weebly.com/uploads/1/9/5/2/19527349/wl-spanishresources-weeb-combined3.docx
http://misclaseslocas.blogspot.com/p/in-honor-of-my-100th-post-have-put.html
https://spanishplans.org/
http://www.drlemon.com/Grammar/basics.html
https://rockalingua.com/videos
http://www.gpb.org/salsa/term/episode
http://www.lightspeedspanish.co.uk/
https://quizlet.com/subject/spanish/
http://www.bbc.co.uk/schools/gcsebitesize/spanish/
http://www.thespanishexperiment.com/stories
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Unit I: Interpersonal Relationships 
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Unit III:  Families and Communities 
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Unit IV: Science and Technology 
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Unit V: Physical Well-Being 
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Unit VI: 
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